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Abstract 

 

The study was aimed to investigate the factors that are influencing motivation of Third 

Year Students of English Department FKIP University of Mataram in Academic Year 2017 

in learning English. This research is a descriptive research that uses a mixed method which 

combines qualitative and quantitative approach. The population of this study is Non-

Regular Third year students of English department, FKIP University of Mataram. 44 

participants were chosen as the sample of this research. Simple Random Sampling has 

been done by doing lottery technique. The data was collected by using questionnaire 

divided into 2 parts and consisted of 38 points in total. The result showed that students 

were predominantly influenced by intrinsic factors. It was found that 68% of the 

participants motivated intrinsically by personal interest in learning English, they thought 

that English is important, they desire to become knowledgeable person and they were 

aware of their weaknesses. The result also indicates that there was a positive correlation 

between students’ motivation and their academic achievement. 55% of students with High 

academic achievement had high level of motivation; meanwhile the rest 45% of them had 

average motivation level. On the other hand, 53% of students with Low academic 

achievement had average motivation level and 47% of them had high motivation. High 

level of motivation was dominated by students with high academic achievement. At the 

same time, Low academic achievement was dominated by students with lower motivation 

(average motivation). In other words, the students' motivation slightly affected their 

learning achievement. 

 

Keywords: Motivation, learning motivation, motivation theory, students’ motivation, 

factors influencing students’ motivation 
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Abstrak 

 

Penelitian ini bertujuan untuk menyelidiki factor-faktor yang mempengaruhi motivasi dari 

siswa tahun ketiga pendidikan bahasa Inggris FKIP Universitas Mataram pada tahun 

akademik 2016/2017 dalam mempelajari bahasa Inggris. Penelitian ini adalah bentuk 

penelitian deskriptif yang menggunakan metode campuran yang menggabungkan 

pendekatan kualitatif dan kuantitaf. Sampling acak sederhana dilakukan dengan 

menggunakan teknik lotre.data dikumpulkan dengan menggunakan questioner yang dibagi 

menjadi 2 bagian dan secara keseluruhan terdiri dari 38 poin-poin. Hasil penelitian 

menunjukan bahwa siswa-siswa terutama terpengaruhi oleh factor-faktor intrinsic. 

Ditemukan bahwa 68% peserta termotivasi secara intrinsic oleh ketertarikan pribadi dalam 

mempelajari bahasa Inggris, mereka pikir bahwa bahasa Inggris penting, dan keinginan 

untuk menjadi seorang yang berpengengetahuan luas dan mereka menyadari kelemahan 

mereka. Hasil penelitian juga menunjukkan bahwa ada hubungan positif antara motivasi 

siswa dan pencapaian akademik mereka. Sejumlah 55% siswa dengan pencapaian 

akademik tinggi memiliki tingkat motivasi tinggi; sementara 45% sisanya memiliki tingkat 

motivasi rata-rata. Disisi lain, 53% siswa dengan pencapaian akademik rendah memiliki 

motivasi rata-rata dan 47% dari mereka memiliki motivasi tinggi. Tingkat motivasi tinggi 

didominasi oleh siswa-siswa dengan pencapaian akademik tinggi. Pada saat yang sama, 

pencapaian akademik rendah didominasi oleh siswa-siswa dengan motivasi yang lebih 

rendah (motivasi rata-rata). Dengan kata lain, motivasi siswa sedikit mempengaruhi 

pencapaian belajar mereka.. 

 

Kata Kunci: Motivasi, motivasi belajar, teori motivasi, motivasi siswa, factor yang 

mempengaruhi motivasi siswa 

  



                                                                                                                                              
 

I. INTRODUCTION 

Many students take English as their major in University. It is also found in 

University of Mataram. The number of students who take English Department 

increases each year. However, is the increase of quantity proportional to their level 

of ability? 

English as a foreign language has complex things to deal with before 

mastering it. Especially for English students who have no background at all, less 

supportive environment to practice or less motivation, will find English as a 

complex and difficult subject to master. This condition becomes more serious when 

dealing with the academic result. Low level of English knowledge, will lead them 

to low academic scores. As they start the teaching learning process, their motivation 

decreases. 

Motivation can be reflected as a big influence in learning process of English 

subject for language learners. Dörnyei (1998) states “Without sufficient motivation, 

even individuals with the most remarkable abilities cannot accomplish long-term 

goals”. 

According to Kouritzin, Piquemal & Renaud (2009) several researchers 

have found that there is a correlation between learners’ attitude (whether it is 

positive or negative), their motivation to learn another language and achievement in 

foreign language learning  

According to Biggs and Tefler in Dimyanti and Mudjiono (2006) students' 

learning motivation can be weak, lack of learning motivation will weaken activities, 

so the quality of learning outcomes is low. Therefore, students' learning motivation 

needs to be strengthened continuously. With strong learning motivation, the 

learning achievement can be optimal.  

To analyze the possible variables and sources of motivation in learning 

English, I decided to explore the factors that determine the motivation to learn. 

Thus, I am interested in conducting research entitled “An Analysis of Factors 

Influencing Students’ Motivation in Learning English: A Descriptive Study at 

Third Year Students of English Department FKIP University OF Mataram in 

Academic Year 2016/2017” 

 

 

 



                                                                                                                                              
 

Research Questions 

Based on the problems stated above, I formulated the problem of this study 

as follows: 

1) What dominant factor influence motivation of Third Year Students of English 

Department FKIP University of Mataram in Academic Year 2016/2017 in 

learning English? 

2) Is there any correlation between students’ motivation with their learning 

achievement? 

Objectives of the Study 

1) This study is conducted to know the dominant factor that is influencing 

motivation of Third Year Students of English Department FKIP University of 

Mataram in Academic Year 2016/2017 in learning English. 

2) This study aimed to know whether there is any correlation between students’ 

motivation with their learning achievement. 

 

 

II. REVIEW OF RELATED LITERATURE 

The Cambridge Advanced Learner’s Dictionary (2008) defines learning as 

“the activity of obtaining knowledge”. Brown (2007) stated that language learning 

is not a set of easy steps that can be programmed in quick do it- yourself kit. 

Learning English, especially for Indonesian Students, is not an easy task to be done 

in short period. Different rules, pronunciations, background knowledge, and also 

culture could be some possible problems. 

It is accepted for most of learning fields that motivation is essential. 

Without such motivation, we will almost certainly fail to make the necessary effort. 

If motivation is very important, therefore, it makes sense to try and develop our 

understanding of it. Are all the students motivated in the same way? What is the 

teacher’s role in the students’ motivation? How can motivation be sustained? 

Learning motivation is the tendency of students in learning activities that 

are driven by desires that aim to achieve the best possible learning result. 

According to Mc Donald in Nashar (2004: 39) quoted by Asih (2015), motivation 

to learn is a change of power within a person (individual) characterized by the 

emergence of a reaction to achieve goals. Motivation is also a need to develop 



                                                                                                                                              
 

themselves optimally so as to do better, achievers and creative (Abraham Maslow 

in H. Nashar, 2004, in Asih 2015). 

As Brown point out, a cognitive view of motivation includes factors such 

as the need for exploration, activity, stimulation, new knowledge and ego 

enhancement (Brown 2000). William and Burden (1997) suggest that motivation is 

a state of cognitive arousal which provokes a decision to act as a result of which 

there is sustained intellectual and/or physical effort so that person can get some 

previously set goal. Motivation can be assumed as an impulse to act in order to 

achieve a goal. They go on to point out that the strength of that motivation will 

depend on how much value of the outcome she/he wishes to achieve. Adult may 

have clearly defined or vague goals. Children’s goals, on the other hand, are often 

more abstract and less easy to describe, but they can still be very powerful. 

It can be concluded that learning motivation is a psychological condition 

that encourages students to learn with pleasure and learn earnestly, which in turn 

will form a systematic student learning, full of concentration and selective in their 

activities. 

According to Dimyati and Mudjiono (2006) there are several factors that 

affect learning motivation, namely: 

a. Student’s ideals or aspirations 

b. Learning styles 

c. The physical and spiritual condition of the Student 

d. Learning environment 

e. Teacher's efforts in teaching students 

Types of Motivation 

Harmer (2001:51) divided motivation into two types: intrinsic and 

extrinsic motivation: 

a. Intrinsic motivation comes from within the individual. Thus a person might 

be motivated by the enjoyment of the learning process itself or by a desire 

to make himself/herself feel better. 

b. Extrinsic motivation, by contrast, is caused by any number of outside 

factors, for example, the hope of financial reward, the need to pass an exam, 

of the possibility of better job. 

 

 



                                                                                                                                              
 

Learning Motivation Function  

Hamalik (2003: 161 :) suggests three functions of motivation, namely: 

a. Encouraging people to act. Without motivation the action, such as 

learning, will never be done. 

b. Motivation as a director. It directs an act to achieve the goals. 

c. Motivation serves the mover. This motivation serves as a machine, the size 

of the motivation will determine the quick or slow a job or deed. So the 

function of motivation in general is as a driving force that encourages a 

person to perform certain actions to achieve the expected goals. 

Previous Research 

The previous research about students’ motivation was conducted by 

Svobodová (2015). She studied Factors Affecting the Motivation of Secondary 

School Students to Learn the English Language in 2015. In order to collect data 

from a large number of students, a questionnaire survey was used. It was conducted 

in the upper-secondary Hotel School in Poděbrady and combination of two types of 

questionnaire design was used. The survey revealed that the most important factors 

that influenced the motivation to learn English were categorized into instrumental 

motivation, integrative motivation and teacher’s influence. The results of the 

research also indicated that the students were predominantly motivated intrinsically 

as their motivation was stimulated by the personal satisfaction of learning the 

language, fulfilling inner needs and by the desire to become well educated not by 

the outer incentives and social demands. 

The second previous study was done Ghania (2013). She tried to find out 

internal and external factors influencing learners’ success in EFL. The research 

attempted to examine and describe the factors influencing third year LMD students’ 

success in learning English. This quantitative research collected the data from 

questionnaire which was divided into four sections. The data obtained from the 

questionnaire revealed that students had certain difficulties in learning English. In 

order to deal with these difficulties, she recommended that learners must draw a 

plan for their learning future carrier, they had to be ambitious, confident, and highly 

motivated because this represented a source and powerful reasons to do better and 

succeed in learning English. Besides, the students must work hard to succeed. They 

must improve their speaking and pronunciation by listening to English spoken by 

different speakers in different topics and situations. 



                                                                                                                                              
 

The next previous study was conducted by Sari (2015). She conducted a 

research to identify students’ difficulties in learning English Vocabulary and their 

relation to their grade in vocabulary tests. The participants were the third grade 

elementary school students of Marsudirini 77 Salatiga, who were still learning 

English vocabulary at the basic level. The questionnaire was designed to get 

detailed information about students regarding their difficulties in learning English 

vocabulary. Interview was designed to gather information regarding the difficulties 

in teaching English vocabulary from the teacher’s perspectives. Afterwards, the 

researcher correlated external and internal factors to the students’ grade using 

Pearson Correlation. The conclusion from the results was that there were both 

internal and external factors that influenced difficulties in vocabulary learning; both 

correlated to the students’ grade. If their difficulties in learning English were not 

significant, automatically their grade would be high. On the other hand, if students 

found difficulties more often, their grade would be lower. Both of them had 

positive correlations to the students’ grade on English vocabulary testing. 

 

 

III. RESEARCH METHOD 

This research is a descriptive research that uses a mixed method which 

combines qualitative and quantitative approach. This approach was used due to the 

fact that integration provides a better understanding of the research problem and the 

data collected from questionnaire. Quantitative approach was applied when 

calculating the scales of the data gained from the questionnaire, but at the end the 

result is described in descriptive form. 

Population and Sample 

The population of this research was students of Non-regular class in 

English Department FKIP University of Mataram 2017 consisting of 111 students. 

Those students entered the university in 2014 and had been running the courses for 

around three years. This population was selected considering that there were more 

students who were registered in non-regular class. It was divided into 4 classes with 



                                                                                                                                              
 

more than 100 students in total. I followed Arikunto’s (1998) theory that if the 

number of population is less than 100, it is recommended to take all the population 

as the subject of a study, but if the number of population is more than 100, it is 

allowed to take only 15-20% or 25-30% of the population to be investigated as the 

samples of a population. Out of 111 students from all classes (Class A, B, C and 

D), I decided to take 40% of them as the sample of this research (44 students). 

Simple Random Sampling was used by doing lottery technique. Each student's 

name was symbolized by letter and numbers according to class and attendance list. 

Next, each symbol was written on a piece of paper, which was put into a box. Then, 

it was picked one by one until 44 students’ names were collected and put into a list. 

Therefore, 44 students were selected randomly as the sample. 

Data Collection 

This study used both primary and secondary data which were collected by 

using questionnaire and students’ academic achievement. The questionnaire was 

adapted from Dörnyei´s & Csizér (2012) about motivation questionnaires, Sak 

(2000, in Svobodová, 2015), and other points were taken from relevant reference of 

related studies mentioned on the previous chapter. 

The questionnaire was divided into two parts. From Dörnyei & Csizér 

(2012) about motivation questionnaires, the first part of the questionnaire was 

formulated. It consisted of 28 close-ended items that aimed to investigate the 

factors influencing the students’ motivation in learning the English as mentioned on 

the sources of motivation. These closed-ended items were accompanied by five 

response options for respondents to indicate the extent to which they agreed or 

disagreed with the statement by marking one of the responses ranging from 



                                                                                                                                              
 

“strongly agree” to “strongly disagree”, following Likert Scale which did not 

require the respondents to produce any free writing. 

The second part of the questionnaire used a research method proposed by 

Sak (2000, in Svobodová, 2015), which was also based on closed-ended items, but 

arranged differently. Two research statements, which were seemingly 

contradictory, were put in opposition. Therefore, respondents had to choose their 

preference on the scale ranging from 1 to 5, which were placed between these two 

opposing statements. This part of questionnaire consisted of 10 pairs of items that 

were intended to find out if the students were motivated rather intrinsically or 

extrinsically and other factors that were considered important to put in opposition to 

see to what extent the participants preferred in comparison to the contradictory 

item. 

The students’ academic achievement, the secondary data, was analyzed 

based on the average of their final score on the latest card of study results (KHS). It 

was taken from the academic division of English department FKIP University of 

Mataram. 

Data Analysis 

Data analysis in this research was more of an abstraction formation based 

on questionnaires that had been collected. The quantitative data of the research 

measured the tendency of which source of student’s motivation came from (rating 

scales). The analysis of this type of data consisted of simple statistically analyzing 

scores collected from the scales of the instruments (e.g., questionnaires). Data 

processing was arranged by classifying or categorizing data. The steps of the 

analysis can be explained as follows: 



                                                                                                                                              
 

Firstly, the data obtained was categorized. From questionnaire part 1, the 

data was categorized into positive and negative statements. After that, the sources 

of students’ motivation were classified. On questionnaire part 2, the statements 

were already categorized. The statements on left side were grouped into intrinsic 

motivations, meanwhile extrinsic motivations were placed on the right side. This 

aimed to facilitate the process of data analysis. 

Secondly was identifying the data. After classifying, the total scale of each 

category of statements was identified.  On questionnaire part 1, the more numbers 

of scales obtained on a positive statement, the student's motivation was considered 

higher, and vice versa. While on the negative statements, the more numbers of 

scales obtained, the student's motivation was considered lower, and vice versa. 

Furthermore the dominant source of motivation can be seen based on the students’ 

selection. For part 2, if the respondents tended to rate the numbers on the left side 

or had more numbers of low scales (1 or 2) in total, it is assumed that they were 

intrinsically motivated. On the other hand, if the respondents tended to rate the 

numbers on the right side or had more numbers of the high scales (4 or 5) in total, it 

is assumed that they were extrinsically motivated. Meanwhile, if the students rated 

scale number 3 more or had balance scale in total, they were both intrinsically and 

extrinsically motivated. 

The next stage was displaying data. The data obtained was presented in 

form of well-structured information. After doing in-depth analysis, the data was 

presented directly and briefly in narrative description, so that it was able to be 

drawn and verified. In this step, the relevant data was compiled so that the 

information gained was concluded and had particular meaning to answer the 

research problems. 



                                                                                                                                              
 

The last stage in data analysis was verification and withdrawal conclusion. 

The data was analyzed for finding out the answers to the research problems of this 

study. The conclusion was drawn based on the findings in this study and then the 

data was verified. Drawing conclusions or verification was an attempt to find or 

understand the significance/meaning, order, patterns, explanations, causal flow or 

proposition. So the factors influenced motivation of Third Year Students of English 

Department FKIP University of Mataram in Academic Year 2017 to learn the 

English was answered in this stage. This stage was also the conclusion of all the 

data obtained as a result of this study. 

The data obtained was then associated with students’ academic 

achievement. In this stage the correlation between students' learning motivation 

with academic achievement was verified. Finally, conclusion is the final stage of 

data analysis activities. 

 

 

 

IV. RESULT AND DISCUSSION 

Students’ Motivation 

The data was categorized into positive and negative statements. 

Items 

1. Studying English is important because it will enable me to live in one of 

the English speaking countries (UK/USA ...) and become integrated as 

another member of the community. 

2. If the teacher uses various teaching media (pictures, videos, PPTs, clippings, 

etc.) not only the Student’s Book, it motivates me to learn. 

3. It is very important for me when my friends help me with my English 

studies. 

4. I think that it is highly motivational when the English teacher promotes a 

positive attitude towards the subject. 



                                                                                                                                              
 

5. English is important to me because it enables me to join in what is 

happening in the world. 

6. Realization that my classmates have better marks than me motivates me to 

study harder. 

7. It is very motivating for me when my parents encourage me to study English. 

8. If the learning method, the teacher chooses, is interesting, it motivates me 

to learn. 

10. English is important because people will respect me more if I have 

knowledge of it. 

11. Studying English is important in order to gain the approval of my peers. 

14. It is very important for me when my friends encourage me to study English. 

15. If I were rewarded for good scores (with money, good, etc), it motivates 

me to study harder. 

16. I think that it is highly motivational when the English teacher is enthusiastic 

for their subject. 

17.  The English Teacher support and care are very important for me. 

18. My motivation increases when my parents praise me for my achievement 

in English. 

19. English is important because I can learn about the culture and social life 

of people from the English speaking countries. 

23. When my teacher praises me for my performance in class (actively 

participated, presentation task, etc) my motivation increases. 

24. I would like to speak English well because it will allow me to meet and 

converse with more and varied people. 

25. Studying English is important because it enables me to communicate and 

deal with problems when travelling abroad. 

26. My motivation increases when my parents show considerable interest in 

my English studies. 

27. My motivation to learn English increases when I obtain good 
grades/scores. 

28. I consider learning English important because an educated person is 
supposed to be able to speak English. 

9.  I study English to avoid being punished by my parents. 

12. Realization that my classmates can speak worse English than me makes 

me slacken my efforts. 

13.  I study English to please my parents. 



                                                                                                                                              
 

20. If I feel that my classmates do not work hard on English I lose my 

motivation too. 

21. Realization that most my classmates have worse marks than me makes me 

slacken my efforts. 

22. I study English to avoid being reprimanded by my parents. 

 

 Positive Statements 

 Negative Statements 

 

On questionnaire part 2, the statements were already categorized. The 

statements on the left side were grouped into intrinsic motivations meanwhile 

extrinsic motivations were placed on the right side. 

Items Scale Items 

1. I like challenging 

schoolwork to learn as 

much as I can. 

1 2 3 4 5 
I prefer schoolwork to 

be easy and fast done. 

2. I study English because I 
consider it interesting and 
important. 

1 2 3 4 5 
I study English 
because it is the 
school requirement. 

3. I study English to become a 

more knowledgeable person. 
1 2 3 4 5 

I study English because I 
want to get good grades. 

4. I like to do my schoolwork 

without help and when I do 

not understand something 

right away I try to figure it 

out by myself first. 

 

1 

 

2 

 

3 

 

4 

 

5 

When I do not 

understand something 

right away I want the 

teacher to tell me the 

answer. 

5. My curiosity is 
motivating for me. 

1 2 3 4 5 
Parental encouragement 
is motivating for me. 

6. If I get good academic 

achievement, it motivates 

me to study harder. 

 

1 

 

2 

 

3 

 

4 

 

5 

If I am reprimanded for 

my poor achievement, it 

motivates me to study 

harder. 



                                                                                                                                              
 

7. I enjoy most of the 

teaching-learning process 

in class 

1 2 3 4 5 

Teaching media used 

by the teacher make me 

enjoy the teaching-

learning process 

8. I learn English because I 

am interested in the 

UK/USA (Western 

culture) 

 

1 

 

2 

 

3 

 

4 

 

5 

I learn English because 

I would like to become 

part of the global, 

cosmopolitan society 

and join in what is 

happening in the world. 

9. Realizing my 

weaknesses, will 

motivate me to work 

harder. 

1 2 3 4 5 

Constructive 

negative feedback 

makes me work 

harder. 

10. I do not mind writing tests 

because they serve as a 

valuable feedback on my 

achievement. 

 

1 

 

2 

 

3 

 

4 

 

5 

If I know that it is 

possible to use cheat-

sheet, I usually 

prepare it before the 

test. 

 Intrinsic Motivation 

 Extrinsic Motivation 

Total scale of each category of statements had been identified. The 

questionnaires were assessed by Likert Scale rating. This stage aimed to measure 

the high and low motivation of students. The number of each selected scale of each 

class (A, B, C and D) has been accumulated. The table below shows the result of 

the students’ motivation questionnaire. 

 

Result of Questionnaire Part 1 on Positive statement 

Class 
Scale 

1 2 3 4 5 

A 2 10 62 167 80 

B 4 3 29 66 52 

C 9 16 93 103 87 

D 1 14 25 75 57 

Total 

Scores 
16 43 209 245 276 

 



                                                                                                                                              
 

Result of Questionnaire Part 1 on Negative statement 

Class 
Scale 

1 2 3 4 5 

A 17 20 33 17 3 

B 14 12 10 6 0 

C 18 25 30 4 7 

D 15 15 12 6 1 

Total 

Scores 
64 72 85 33 11 

 

Result of Questionnaire Part 2 

Class 
 Scale 

1 2 3 4 5 

A 40 30 33 32 13 

B 15 15 18 11 12 

C 43 20 41 21 15 

D 28 22 14 12 3 

Total 

Scores 
126 87 106 76 43 

 

The data obtained was presented in form of well-structured information. It 

was presented directly and briefly in narrative description, so that it was able to 

be drawn and verified. In this step, the relevant data was compiled so that the 

information gained was concluded and had particular meaning to answer the 

research problems. 

Result of Questionnaire Part 1 on Positive statement 

Class 
Scale 

1 2 3 4 5 

A 2 10 62 167 80 

B 4 3 29 66 52 

C 9 16 93 103 87 

D 1 14 25 75 57 

Total 

Scores 
16 43 209 245 276 

From the result of the data above, it can be seen that the score from 

questionnaire part 1, on positive statements, the highest score is gained from the 

scale number 5 (276 points), followed by scale number 4 (245 points), scale 

number 3 (209 points), and scale number 2 (43 points). Meanwhile the lowest score 



                                                                                                                                              
 

is obtained from scale number 1 (16 points). The highest point is gained from the 

highest scale number. This indicates that students’ motivation is high.  

Result of Questionnaire Part 1 on Negative statement 

Class 
 Scale 

1 2 3 4 5 

A 17 20 33 17 3 

B 14 12 10 6 0 

C 18 25 30 4 7 

D 15 15 12 6 1 

Total 

Scores 
64 72 85 33 11 

Negative statements, on the other hand, the highest score is gained from 

the neutral or undecided number (scale number 3; 85 points). Comparing to the 

high scale numbers, lower numbers are selected more by students; 72 points from 

scale number 2 and 64 points from scale number 1. Scale number 4, which is 

considered as high scale number, was gained 33 points. Meanwhile, the highest 

scale number (5) only obtained 11 points. As seen on the result of questionnaire 

above, the lowest score is gained from highest scale (5). We can conclude that 

students also have high motivation (seen from negative statements) 

Result of Students Motivation 

Code Score Grade  Code Score Grade 

 
 A.06 106 A 

 

A.02 87 B 

B.09 102 A 

 

C.10 87 B 

C.16 98 A 

 

C.15 85 B 

A.20 97 A 

 

C.20 85 B 

D.12 97 A 

 

A.03 84 B 

A.07 96 A 

 

A.21 84 B 

D.07 95 A 

 

B.13 84 B 

A.22 93 A 

 

D.03 84 B 

A.13 92 A 

 

B.04 83 B 

B.08 90 A 

 

C.07 83 B 

B.12 90 A 

 

A.04 82 B 

B.16 90 A 

 

B.19 82 B 

C.05 90 A 

 

D.17 82 B 

C.14 89 A 

 

A.23 81 B 

C.17 89 A 

 

A.24 80 B 



                                                                                                                                              
 

C.19 89 A 

 

A.17 79 B 

D.05 88 A 

 

C.21 79 B 

D.15 88 A 

 

C.18 78 B 

D.21 88 A 

 

A.11 77 B 

    

A.10 71 B 

A=High 

 

C.11 71 B 

B=Average/Moderate 

 

C.08 70 B 

C=Low 

 

D.18 70 B 

    

A.14 67 B 

    

C.02 62 B 

19 students High 

     43.00%   

     
       

  

25 students average 

   

  

57.00%   

   

       

    

0 students low 

 

    

0%   

 Overall, it is found that 43% of the students have high motivation in 

learning English, 57% students have average or moderate motivation in learning 

English and none of them (0%) has low motivation. 

Result of Questionnaire Part 2 

Class 
 Scale 

1 2 3 4 5 

A 40 30 33 32 13 

B 15 15 18 11 12 

C 43 20 41 21 15 

D 28 22 14 12 3 

Total 

Scores 
126 87 106 76 43 

 

From the result of the data above, it can be seen that the left side scales 

(scale number 1 and 2) obtain more points comparing to the right scales (scale 

number 4 and 5). The highest score is obtained from scale number 1 (126 points), 

followed by neutral scale number 3 (106 points), continued by scale number 2 (87 

points), scale number 4 with 76 points, and the lowest score is gained from scale 

number 1, 43 points. It indicates that students are motivated intrinsically more than 

extrinsically. 



                                                                                                                                              
 

Tendency of Students’ Motivation 

Class 
Motivation 

Intrinsic Neutral Extrinsic 

A 6 2 0 

B 9 
 

5 

C 4 1 2 

D 11 1 3 

Total 30 4 10 

 

Furthermore, if we see individually, most of the students are intrinsically 

motivated in learning English. From the table above, the result shows that out of 44 

students, 30 students (68%) are motivated intrinsically, 10 students (23%) 

extrinsically, and 9% of them (4 students) are both intrinsically and extrinsically 

motivated. 

Intrinsic vs. Extrinsic 

Intrinsic 
Scale 

Extrinsic 
1 2 3 4 5 

1 7 8 12 9 6 1 

2 20 6 6 5 5 2 

3 19 9 7 6 2 3 

4 11 8 13 8 5 4 

5 15 9 8 7 2 5 

6 16 6 15 3 3 6 

7 5 7 15 9 7 7 

8 8 7 5 16 7 8 

9 14 7 10 7 4 9 

10 5 12 16 6 2 10 

 

Table above shows the number of items chosen by the students. Each 

number (below intrinsic and extrinsic) indicates intrinsic and extrinsic statements of 

the questionnaire. The highest number chosen by the students is intrinsic item 

number 2 (English is interesting and important), followed by items 3 (to become a 

knowledgeable person) and 6 (achievement based on their ability). Those are their 

dominant intrinsic factors influencing most of the participants. Meanwhile, on the 



                                                                                                                                              
 

extrinsic side, top 3 items chosen by the students were the items number 8, 7, and 1, 

which means global society, teaching media and easy school work given to them, 

are the factors build their motivation from the outside (extrinsic). 

Students Academic Achievement 

The secondary data of this research is the students’ academic achievement 

taken from the academic division English department FKIP University of Mataram. 

It had been analyzed based on the average of their final score on the latest card of 

study results (KHS). 

The table below shows the result of the students’ academic achievement. 

IPK of the Students  

(Arrange from the highest score to the lowest) 

IPK CODE  IPK CODE  IPK CODE 

    3.75 A.06 

 

3.14 C.07 

 

2.96 C.17 

3.72 D.21 

 

3.13 C.14 

 

2.94 D.07 

3.68 C.16 

 

3.12 C.19 

 

2.92 A.03 

3.67 A.10 

 

3.12 D.18 

 

2.92 A.14 

3.53 B.09 

 

3.11 A.24 

 

2.92 B.08 

3.44 C.18 

 

3.10 B.04 

 

2.89 C.10 

3.42 B.19 

 

3.09 B.16 

 

2.87 C.21 

3.38 A.07 

 

3.08 A.23 

 

2.86 D.12 

3.33 C.08 

 

3.05 A.02 

 

2.80 A.17 

3.29 D.15 

 

3.05 A.20 

 

2.77 C.11 

3.27 D.03 

 

3.02 B.13 

 

2.37 A.04 

3.26 A.11 

 

3.00 A.22 

 

2.35 C.05 

3.23 D.05 

 

2.99 C.02 

 

2.35 C.15 

3.19 D.17 

 

2.97 A.13 

   3.18 A.21 

 

2.96 B.12 

   3.16 C.20 

       

The highest score is 3.75 came from Class A, with code A.06. The lowest 

score is gained from student with code C.15 from Class C (2.35). Meanwhile the 

average score is 3.10 from Class B (code B.04). 



                                                                                                                                              
 

The data above divides the score into 3 categories; High, Moderate and 

Low. 30% of the top scores are grouped into High, meanwhile the 30% of the 

bottom scores are classified as the Low group. The rest 40% of the scores are 

categorized into Moderate or Average Group. 

Table of IPK Categories 

No IPK  No IPK  No IPK 

    1 3.75 

 

1 3.26 

 

1 2.97 

2 3.72 

 

2 3.23 

 

2 2.96 

3 3.68 

 

3 3.19 

 

3 2.94 

4 3.67 

 

4 3.18 

 

4 2.92 

5 3.53 

 

5 3.16 

 

5 2.89 

6 3.44 

 

6 3.14 

 

6 2.87 

7 3.42 

 

7 3.13 

 

7 2.86 

8 3.38 

 

8 3.12 

 

8 2.80 

9 3.33 

 

9 3.11 

 

9 2.77 

10 3.29 

 

10 3.10 

 

10 2.37 

11 3.27 

 

11 3.09 

 

11 2.35 

   

12 3.08 

   

   

13 3.05 

   

   

14 3.02 

   

   

15 3.00 

   

   

16 2.99 

    

*included other 6 students that have same score 

High : 3.75 – 3.27 

Moderate : 3.26 – 2.99 

Low  : 2.98 – 2.35 

 

It can be seen that top 11 scores are considered as high academic 

achievement, consisted of 11 students. Next 16 scores, are categorized into 

moderate level of academic achievement and based on the result, there are 18 

students of them in total. On contrary, the last 11 scores, consisted of 15 students 

are classified as low academic scores. 



                                                                                                                                              
 

Discussion 

Based on the result, it was found that the students had average (57%) up to 

high motivation (43%) in learning English. It means that they had good state or 

level of motivation in learning their major subject. The result also showed that there 

were 2 dominant factors that influenced motivation of students, intrinsic and 

extrinsic motivation. 

This result was relevant with the result of research conducted by Sari 

(2015). The research found that there were both internal and external factors that 

influenced the learning. Both had positive correlations to the students’ grade in 

learning English. However, her study also used interview to gather information 

regarding the difficulties in teaching English vocabulary from the teacher’s 

perspectives. This research, on the other hand, only used questionnaire to gain the 

data related to students’ motivation and their IPK Card to know their learning 

achievement. 

Furthermore, it also revealed that more students were intrinsically 

motivated. This result was also relevant with research conducted by Svobodová 

(2015). Although her study used combination of two types of questionnaire survey 

design, which was different from instruments that I used in colleting the data 

(questionnaire and students’ learning achievement), the results of the research 

indicated that the students were predominantly motivated intrinsically as their 

motivation was stimulated by the personal satisfaction of learning the language, 

fulfilling inner needs and by the desire to become well educated. It was also found 

on the result of this research. The students were also predominantly motivated 

intrinsically. The result showed that 68% of the participants were motivated 

intrinsically meanwhile 23% of them were motivated extrinsically, and the rest 

(9%) were both intrinsically and extrinsically motivated. The dominant intrinsic 



                                                                                                                                              
 

factors that influenced their motivation were personal interest in learning English, 

the importance of English, they desired to become knowledgeable person and also 

good academic achievement that they got from learning the subject. Meanwhile, 

desire to become part of the global society, teaching media used by the teacher, and 

easy schoolwork given were the main points they considered as extrinsic 

motivation that influenced them. 

The result above also indicated that there was a positive correlation 

between students’ motivation and their academic achievement. 55% of students 

with High academic achievement had high level of motivation; meanwhile the rest 

45% of them had average motivation level. On the other hand, 53% of students with 

Low academic achievement had average motivation level and 47% of them had 

high motivation. High motivated students were dominated by students with high 

academic achievement. At the same time, students with Low academic achievement 

were dominated by students with lower motivation (average motivation). Even 

though there were small differences between the numbers of high and average 

motivation in High and Low academic achievement, it can be said that there were 

low correlation between students’ motivation and students’ learning achievement. 

In other words, the students' motivation slightly affected their learning 

achievement. 

Based on the explanation above, it can be said that the result of the study is 

suitable to the theoretical discussion as explained in chapter II. 

  



                                                                                                                                              
 

V. CONCLUSION 

Based on the result and discussions mentioned in the previous chapter, the 

conclusions of this study are drawn as follows: 

1) The motivation of Third year students of English department FKIP 

University of Mataram in learning English was considered average to high. 

It can be seen from the result that 57% of participants had average 

motivation and the rest of them (43%) had high motivation. 

2) Students were predominantly motivated intrinsically. It was found that 68% 

of the participants were motivated intrinsically by personal interest in 

learning English, they thought that English was important, they desired to 

become knowledgeable person and they were aware of their weaknesses. 

23% of the participants were motivated extrinsically, to be part of the global 

society, teaching media used by the teacher, and easy schoolwork given to 

them were the main points they considered as extrinsic motivation that 

influenced them. 9% of participants were both intrinsically and extrinsically 

motivated. 

3) There was a positive correlation between students’ motivation and their 

academic achievement. 55% of students with High academic achievement 

had high level of motivation; meanwhile the rest 45% of them had average 

motivation level. On the other hand, 53% of students with Low academic 

achievement had average motivation level and 47% of them had high 

motivation. High level of motivation was dominated by students with high 

academic achievement. At the same time, Low academic achievement was 

dominated by students with lower motivation (average motivation). In other 

words, the students' motivation slightly affected their learning achievement. 
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