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ABSTRACT  

SUPRIADIN: The Use Bima Language Deixes in Teaching English. (Main Supervisor: Prof. Drs. 

Nurachman Hanafi, MA, Ph.D, Associate Supervisor: Drs. Kamaludin Yusra, MA, Ph.D) 

This study is aimed at finding first the aspects of spatial and temporal deixes in English and in Bima 

language, second the positive constribution of using Bima language deixes in teaching English. Firstly, 

the data of spatial and temporal deixes in English and Bima language were descriptively analyzed by 

identifying, classifying, describing and explaining then it cotrastively analyzed in order to find out the 

similarities and differences of both languages. It was found that the aspects of spatial English deixis 

consist of demonstratives pronoun with the plural forms, the lacative adverbs, and topography system. 

While in the aspects of the temporal one, it can be seen from the lexicalization which discusses the 

adverb of time and grammaticalization which discusses the twelve kinds of tenses. In the Bima 

language, it was found that the aspects of spatial deixis can be seen from demonstratives pronoun, 

locative adverbs, four corners direction, topography sistem, and socio-political dimention. While the 

aspects of the temporal one, it can be seen from adverbs of time, clitics (proclitics and enclitics), time 

marker, and immidiacy marker. The similarities of these two languages in aspect of spatial deixis can 

be seen from the demonstrative pronoun, locative adverbs, and topography sistem. Although in Bima 

language has extra form in demontrative and adverbs especially in the ‘medial’ concept. In the 

temporal one, the similarities of these languages can be seen from lexicalization (adverb of time) in 

which they share the same concepts of time, and the grammaticalisation (tenses) in which they share 

the certain way to indicate the past, future, and present progressive tense. On the other hand, the 

differences of these languages, the Bima language has many extra  aspects of spatial deixis than 

English it can be seen from the way of the native speakers of Bima reflect the direction, topography 

system, and socio-political dimention. While in the temporal deixis, these languages are distinguished 

by the number of tenses they have. English has twelve aspects of tenses and its fuffix –s for all types of 

regular and irregular verbs for the present tense, and the fuffix ed- is used for the regular verbs to 

denote the past tense. In the Bima language, the present tense is not marked by any suffix. Secondly,  

in the experiment study, all the aspects of the spatial and temporal Bima language deixes are used in 

teaching English. It aims to find out whether any positive constribution of using Bima language deixis 

in teaching English. Based on the three data collections (video recorder, reflection, and interview 

(students and teacher)), the data showed that there is positive constribution of using Bima language 

deixis in teaching English in which the students are very anthusiast in learning English, they can easily 

translate the Bima language deixis into English, and most of them expected that their English teacher 

also uses the same method in teaching English.  

Key words: the use, Bima language, deixis, teaching English. 
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ABSTRAKSI 

Penelitian ini bertujuan untuk mencari pertama aspek deiksis ruang (spatial) dan waktu (temporal) 

dalam dalam bahasa Inggris dan bahasa Bima, kedua mencari kostribusi positif terhadap penggunaan 

bahasa Bima didalam mengajar bahasa Inggris. Data deiksis ruang dan waktu dalam bahasa Inggris 

dan bahasa Bima dianalisa secara deskriptive melalui identifikasi, klasifikasi, deskripsi, dan 

eksplanasi. Sementara untuk mengetahui pengaruh positif terhadap menggunaan bahasa Bima dalam 

mengajar bahasa Inggris, data dianalisa melalui hasil dari vidio rekaman, refleksi, dan interviu (suswa 

dan guru). Pertama, ditemukan bahwa aspect ruang dalam bahasa Inggris terdiri dari kata ganti 

demonstrative, keterangan waktu, dan sistem letak wilayah. Sementara pada aspek deiksis ruang dapat 

dilihat dari lexikalisasi yang membahas tentang keterangan waktu, dan gramatikalisasi yang membahas 

tentang dua belas jenis tensis. Dalam bahasa Bima , ditemukan bahwa aspect deixis bahasa Bima dapat 

dilihat dari petunjuk arah (demostrative), keterangan tempat, empat sudut wilayah, sistem topografi, 

dan dimensi sosial politik. Sedangkan pada aspek waktu (temporal) hal ini dapat dilihat dari 

keterangan waktu, klitiks (proklitiks dan inklitiks), penanda waktu, dan penanda segera. Persamaan 

dari kedua bahasa tersebut pada aspek deixis ruang dapat dilihat dari penggunaan petunjuk arah 

(demonstrative), keterangan waktu, dan sistem topografi. Meskipun dalam bahasa Bima terdapat 

tambahan satu demonstratif dan keterangan waktu yang dilihat dari konsep ‘medial’. Pada aspek waktu 

(temporal), kedua bahasa tersebut dapat dilihat persamaanya pada bentuk lexikalisasi dimana mereka 

menunjukan bentuk keterangan waktu keterangan waktu yang sama, dan dapat juga dilihat dari aspek 

gramatikalnya dimana ketua bahasa ini masing-masing menunjukan cara tertentu dalam menentukan 

bentuk waktu lampau, yang akan datang, dan yang sedang berlangsung. Disisi lain terdapat perbedaan 

dari kedua bahasa ini, dimana bahasa Bima memiliki banyak penggunaan aspek ruang dibandingkan 

bahasa Inggris, hal ini dapat dilihat dari cara penutur bahasa Bima mengekspresikan arah, sistem 

topografi, dan dimensi sosial politik. Sementara pada aspek waktu (temporal deixis), kedua bahasa 

tersebut dibedakan oleh jumlah tensis yang dimilikinya. Bahasa Inggris memiliki dua belas macam 

tensis dan sufiks-s untuk semua jenis kata kerja baik yang beraturan (regular) maupun yang tidak 

beraturan (irregular) khususnya pada bentuk present tense, dan sufiks –ed pada kata kerja beraturan 

sebagai penanda lampau (past). Sementara bahasa Bima tidak ditandai oleh safiks. Kedua, pada 

penelitian percobaan (experiment) dimana semua aspek deixis bahasa Bima digunakan dalam mengajar 

bahasa Inggris. Hal ini bertujuan untuk menemukan kontribusi positif terhadap penggunaan bahasa 

Bima dalam mengajar bahasa Inggris. Berdasrkan hasil data yang diambil melalui vidio rekaman, 

refleksi, dan interviu (siswa dan guru), data menunjukan bahwa terdapat konstribusi positif dari 

penggunaan bahasa Bima dalam mengajar bahasa Inggris dimana siswa sangat antusias dalam belajar 

bahasa Inggris, mereka dengan mudah mampu menterjemahkan bahasa Bima kedalam bahasa Inggris, 

dan kebanyakan mereka menginginkan gurunya juga menggunakan cara yang sama di dalam 

mengajarkan bahasa Inggris. 

Kata kunci: the use, Bima language, deiksis, teaching English. 
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CHAPTER I 

INTRODUCTION 

 

1.1  Background of Study 

As the information system in our modern technology world becomes more 

and more important, the research about language and especially communication has 

grown to a major element of today’s scholarship. Pragmatics, as a linguistic science 

dealing with communication, generally is “concerned with the study of meaning as 

communicated by a speaker (or writer) and interpreted by a listener (or reader)” 

(Yule, 1996: 3). Thus, not the actual meaning of the words are decisive, but the 

interpretation of the utterance. 

A simple principle of language use is the fact that the more two speakers have 

in common, the less language they will need to use to identify familiar things. When 

two persons share the same physical context, the speaker frequently uses 

demonstratives, pronouns, adverbs and other grammatical features to establish a 

relationship between language and context. We call these words indexical and the 

function of language deictic (Lyons 1977). 

Deixis refers to a class of linguistic expressions that are used to indicate the 

elements of the situational or discourse context, including the speech participants, the 

time and location of the current speech event (cf. Lyons 1977, 1979; Fillmore 1997; 

Levinson 1983, 2004). If we look at English deixes, it has wide variety of expressions 

that are commonly analyzed as deictics:  personal pronouns such as I and you, spatial 
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adverbs such as here and there, demonstratives such as this and that, temporal 

adverbs such as now, then, today, ago, and recently, motion verbs such as come and 

go, and tense morphemes  such as the future auxiliary will and the past tense suffix -

ed (cf. Lyons 1977; Fillmore 1997). In addition, grammatical constructions such as 

the imperative and the vocative are often characterized as deictics (cf. Levinson 

1983). Therefore, using deixis is very crucial for the speaker to identify or to point 

out something whether in terms of the person, space and time in order to draw the 

attention of the addressee. Have a look the example of English deixes in the sentence 

like I want him to come here now, the words I, him, here and now belong to the 

deictic because the determination of their referents depends on who says that 

sentence, and where, when, and to whom it is said.  

On the contrary, the deixis in Bima language has similarities and differences 

with those in English especially in aspects of spatial and temporal deixes. One of the 

similarities of both languages in aspect of spatial deixis can be seen from deictic 

system especially in demonstratives pronoun such as ‘ake (this)’ to point out the thing 

which is close to the speaker and ‘aka (that)’ to point out the thing which is far from 

the speaker and the listener. However, there is an extra form of the spatial deixis in 

Bima language which is different with English that is ‘ede (that)’.  The word ‘ede’ 

indicates the location of thing which is far from the speaker and close hearer (Yusra, 

2014). For example, ‘weha pu ake’ (take this), ‘nenti pu aka’ (hold that), and ‘tau pu 

ede’ (put that). On the other hand, in aspect of temporal deixis, Bima language also 

has some similarities with English such as ‘awina (yesterday)’, ‘sanai ake (today)’, 
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‘naisi (tomorrow), ‘didi na (two days ago)’, and so on.  For example, ‘nahu ka lao 

sakola naisi’ (I will go to school tomorrow) 

Based on the briefly illustrations of deixes in English and Bima language, this 

study investigated the use of Bima language deixes in teaching and learning English 

in the classroom by focusing on the aspects of spatial and temporal deixes. In this 

case, the researcher used the Bima language deixes or the mother tongue of the 

students in teaching English, it is due to the aspects of spatial and temporal deixes 

covers some materials of English such as adverbs of time, adverbs of place, 

demonstratives pronoun, and so on. Those materials are needed by the students as the 

basic knowledge in speaking English. 

 This study assumes that by using Bima language deixes or the mother tongue 

of the students, it can stimulate their interesting in learning English, they can 

immediately transfer their first language (L1) into the second language (L2) or in 

other way round. As what has been claimed by Mahmoud (2006: 30) there are three 

advantages of using L1 in learning L2; firstly, students learn authentic materials, 

secondly, students more interactive, and thirdly, it is learner-centered. Thus, by using 

L1 for learning L2, students not only learn how to understand the language, but also 

the most important is how they use it in their daily communication.  

Actually, using Bima language in teaching English is something new for 

students in Bima particularly in SMA 1 Monta. However, the important reasons of 

conducting this study are; firstly to solve the students’ problems in speaking English 

(i.e. to improve their speaking ability). Because in the observation, most of them 

unable to speak English very well, even to express the simple words like the terms of 



4 

 

‘adverbs of time or adverbs of place’ they still take long time to think about it. 

Besides that, they still afraid or doubt of the mistakes when they want to speak in 

English, because they do not have confidance on it. Secondly, to make the students 

easy and enjoy to learn English. If they learn English by using their mother tongue, 

they become more anthusiast in learning. Again, in the observation, most of them still 

confuse and difficult in learning English, because the methods or strategies that which 

are applied by their English teacher unable to avoke their interesting and curiosity in 

learning it.  

Interestingly, by using Bima language all of the students were very 

anthusiastic in learning English, they can learned it started from the basic words of 

spatial and temporal Bima language deixes, after that they learn to translate the 

sentensec. This technique was orally performed by the students and the result proved 

that they were able to translate all of the sentences from Bima language into English 

with good pronunciation without any doubts.  By these facts, this study investigated 

the use of Bima language deixes in teaching English by focusing on the aspects of the 

spatial and temporal deixes. However, firstly, this study would find out the aspects 

spatial and temporal deixes in Bima language and in English. Secondly, the 

researcher would investigate whether the use of Bima language deixes can give 

positive contribution in teaching English based on the students and teachers’ point of 

views.  

 

1.2  Identification of the Problems  
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Since the deixis is one of the most complex phenomenon in a language, it 

evokes the researcher’s curiosity to investigate the use of Bima language deixes in 

teaching English by focusing on two aspects such as spatial and temporal deixes.  In 

conducting this study, there were some basic problems that can be identified when 

the researcher conducting the observation as illustrated below: 

Firstly, as briefly mentioned in the background above, considering that most 

of students in Bima unable to speak English especially in the level of Senior High 

School Students (SMA), it is important to think about the solution to solve their 

problems. Since the students learn English, they still get difficulties on how to speak 

in English, because they do not know the good way to learn it or the technique that 

makes them want to speak. besides that, most of them still think the mistakes when 

they speak, they still doubt and afraid to express something in English. Another case, 

the languages that are used by their English teacher only focuses on target languages 

such as Indonesian and English without combining with Bima language as their 

mother tongue.  

Secondly, the use Bima language deixes have potential in teaching English 

especially in aspect of spatial and temporal. It is due to the Bima language deixes 

have relevancies when they are translated into English. For example the word ‘ta 

ake=here’ or ‘ta ede=there’, as in the sentence “Nahu ne’e sia mai ta ake naisi” (I 

want him to come here tomorrow). Based on the example, it is assumed that the use 

of spatial and temporal Bima language deixes, it can stimulate students interesting 

and establish their comprehension in speaking English. However, the basic questions 
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are what aspects of spatial and temporal deixes in English and in Bima language so 

that it can be easy to combine when it is used in teaching English in the classroom.  

 

 

 

 

 

 

1.3  Research Questions 

Based on the illustrations of the introduction and identification of the 

problems above, the research questions of this study could be formulated as follow: 

1. What aspects of spatial and temporal deixes are available in English? 

2. What aspects of spatial and temporal deixes are available in Bima language? 

3. What is the similarities and differences between spatial and temporal deixes in 

English and Bima language? 

4. Is there any positive contribution of the use of Bima language deixes in teaching 

English based on the students and teachers’ point of views? 

1.4  Purpose of the Study 

Based on the statement of the problems above, generally this study aims:  

1. To identify the aspects of spatial and temporal deixes in English 

2. To identify the aspects of spatial and temporal deixes in Bima language 

3. To find out the similarities and differences between spatial and temporal deixes 

in English and Bima language 
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4. To find out the positive contribution of using Bima language deixes in teaching 

English based on the students and teachers’ point of views 

1.5 Scope of the Study 

This study focuses on three parts: firstly, explaining the aspect of spatial and 

temporal deixes are there in English. Secondly, explaining the spatial and 

temporal deixes in Bima language. Thirdly, find out the similarities and 

differences between spatial and temporal deixes in English and Bima language. 

The last, finding out whether the use of Bima language deixes give positive 

contribution in teaching English based on the students and teachers’ point of 

views. Therefore, the researcher taken one class of second grade students of SMA 

N I Monta as the sample of this study.   

 

1.6  Significance of the Study 

The result of this research is expected to give some theoretical and practical 

advantages for the following parts: 

a. Theoretically 

Firstly, this study is expected to be a good information and reference on the 

knowledge related to the aspects of spatial and temporal deixes in English and 

Bima language.  Secondly, it is expected to be a good information and reference 

on the knowledge about the contribution of using Bima language deixes in 

teaching English.   

b. Practically  
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This study can be used as a document of Bima language deixis which 

become a reference for those who are interesting in studying it. In addition, this 

research probably useful to be the materials for local content subject in an 

educational institution and also special for English teachers in Bima who want to 

improve the way of teaching English especially about the adverbs of time, adverbs 

of place, personal pronoun, demonstratives, etc. The last, the results of this 

research can give good knowledge and positive inspiration to the people of Bima 

to maintain their own language. Therefore, the status of Bima language could be 

equal with the other local languages in Indonesia.  

 

 

1.7  Definition of Key Terms 

To avoid misunderstanding of the readers, it is necessary to have clarification 

of some terms. The terms which are used in this study, can be defined as follows: 

a. Bima language is the language which is spoken by people in Bima and Dompu of 

West Nusa Tenggara Province. However, it is also used by Bima people who live 

in Komodo, Flores Island, and another places around Indonesia (Yusra, 2014).  

b. Deixis is the name given to those aspects of language whose interpretation is 

relative to the occasion of utterance: to the time of utterance, and to times before 

and after the time of utterance; to the location of the speaker at the time of 

utterance; and to the identity of the speaker and the intended audience” Fillmore 

(1966: 220). 
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c. Spatial deixis has a close relation with concept of distance because place deixis 

pointing where the relative location of people or things is being indicate. For 

instance, in English spatial deixis can be categorized such as here and there and 

demonstratives pronoun this and that (Fillmore, 1966). 

d. Temporal deixis as encoding the time at which a communication act takes place or 

the time at which the message is sent or received, for example: now, then, today, 

ago, recently , etc” (Fillmore, 1966) 

e. Teaching English is giving  the lesson of English to the learners who are non-

native English speakers (http://grammar.about.com).  

f. The aspects refer to the dimention of spatial and temporal deixes that contain in 

English and Bima language. 

  

http://grammar.about.com/
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CHAPTER II 

REVIEW OF LITERATURE 

 

2.1 Relevance Studies  

In this study, the researcher provided two kinds of relevance studies such as 

relevance studies on spatial and temporal deixes and relevance studies of using first 

language (L1) in teaching second language (L2). 

2.1.1 Relevance Studies on Spatial and Temporal Deixis 

In this serction provided some relevance studies dealing with spatial and 

temporal deixes conducted by some previous researchers.  

Shiohara (2014) investigated the Samawa language deixis in the Sumbawa 

Besar dialect. She found that personal deixis distinguishes the three common persons: 

number (singular and plural) is distinguished only in the first and second person, 

while speech level is distinguished in the first and second person singular. The basic 

set of the spatial demonstrative exhibits three-term distinctions according to distance 

from the reference point, as follows: ta - nearer the speaker than the addressee; nan - 

nearer the addressee than the speaker; and ana - distant from both the speaker and the 

addressee. Temporal deixis adopts two of these demonstratives, namely, proximal ta 

and distal ana. In addition to situational use, ta and nan have cataphoric and 

anaphoric uses, respectively. Ta also functions in narratives to indicate the important 

entities in a plot and thus makes the plot easy to understand. In addition to the basic 

set of spatial demonstratives, the form tó’ is used in noun phrases to refer to an entity 
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or situation that is visible to either the speaker or the addressee, but whose presence is 

not recognized by the addressee. 

Yusra (2014) investigated the connection between language and thought 

processes and its implication towards social consciousness and attitudes. The 

framework is developed from the concept of linguistic relativity particularly temporal 

and spatial deictic systems. He found that time concept in the language is 

semantically realized in adverbs of time and morphologically realized in linguistic 

markers of present, past and future events. Space is realized through three choices of 

locative markers: ‘ake’ speaker proximity, ‘ede’ hearer proximity, and ‘aka’ speaker-

hearer distant detachment. Location is also marked by other factors: topography, 

geography, trans-communication pathways, and socio-political vitality of referred 

area. It was also found that, while struggling in explicating temporal and spatial 

dimensions, the commoner speakers’ understanding of the dimensions is not 

significantly different from that of the expert speakers. While the Bima speakers 

expect explicit explication of time and space in sentences, but such expectation is not 

significantly different from that of the non-Bima speakers.  

Laczkó (2012) investigated spatial deixes and demonstrative pronouns in 

Hungaria. He suggested that, as realized in Hungarian, spatial deixis encompasses 

categories far beyond traditional cases of place deixis, since pronouns iconically 

partition the world into ’near’ and ’far’ regardless of whether they refer to things, 

modes, qualities or quantities, etc. However, peripheral cases do differ from place 

deixis (the prototype for spatial deixis) by giving no firm linguistic basis for 
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identifying context-dependent reference points. While Hungarian demonstrative 

pronouns referring to things, namely ez ’this’ and az ’that’. 

 

2.1.2  Relevance Studies of Using L1 in Teaching L2 

Dealing the use of first language (L1) teaching the second language L2, the 

researcher also provides some relevance previous studies to support this present 

study.  

Sahelehkheirabadi (2015) in his study on “the effects mother tongue language 

on learning second language learners elementary school”. He stated that the 

acquisition of two or more languages involves positive consequences for meta-

linguistic development and the people who had acquired literacy in two languages did 

significantly better in the acquisition of a third language than performed people from 

monolingual backgrounds or those who had not acquired literacy in their home 

language. One of the important assumptions considering the efficiency of bilingual 

instruction is that skills and knowledge learned in first language mother tongue 

transfer to second language L2. When people go on to expand their abilities in two or 

more languages throughout their primary school years, they catch a deeper 

understanding of language and how to use it effectively. They possess more practice 

in processing language, especially when they gain literacy in both, and they are able 

to compare and contrast the ways in which their two languages organize reality. This 

paper offers that bilingual children may also develop more flexibility in their thinking 

as an outcome of processing information through two different languages. 
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Paker (2015) investigated the use of mother tongue (L1) in foreign language 

classrooms is inevitable. He wanted to find out to what extent the instructors in the 

School of Foreign Languages at Pamukkale University use mother tongue in their 

classes. Whether their mother tongue use changes according to different variables, for 

which functions they use it, whether they are aware of the amount and the functions, 

whether the instructors are satisfied with the amount of L1 they use, and whether their 

students are satisfied with it, and whether this satisfaction differs according to the 

amount used by their instructors. After he conducted the research, he concluded that 

mother tongue is an inseparable part of language teaching, and it actually has 

different functions like “rapport building purposes”, “making the topic/meaning clear 

(by giving examples, explaining, making extra explanations, etc.)”, “explaining 

difficult concepts or ideas”, etc. He was also found that both the instructors and the 

students were aware of the importance of using the target language as much as 

possible in the classes, however, they could not deny the need of mother tongue from 

time to time. 

Ostovar, Namaghi, and Norouzi (2015) investigated the first language use in 

teaching a foreign language. This study aimed to review the theoretical perspectives 

and empirical finings related to first language use. They were drawing the 

implications for practitioners and other interested stakeholders. Their reviewed 

clearly show that, among other things, teachers can use the mother tongue judiciously 

and reasonably to: arouse a sense of security in learners; build background prior to 

reading, listening, speaking, and writing tasks and activities; maximize intake by 

using L1(first language) to make the input comprehensible; avoid giving learners the 
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feeling of identity-threatened by the total rejection of their mother tongue; and help 

students with comprehension problems when L2 (second language) fails or is not 

effective. 

In present study, the researcher found not so far differences as what had been 

found by the previous researcher as mentioned above. The use Bima language deixis 

is very positive constribution for the students in learning English especially for Senior 

High School Students (SMA). They were very anthusiast in learning English, they 

can easily translate the Bima language deixis into English without any difficulities, 

and most of them expected that English teacher also uses the Bima language in 

teaching English.  

 

2.2  Theoretical Concepts of Deixis 

Related to the theoretical concept of deixis systems in the world’s languages 

have long mainly been introduced by some experts (see Fillmore 1966, 1975, 1982, 

1997; Levinson 1995, 1979; Lyons 1977). Those experts proposed the theories of 

deixes include its definitions, theories, and type of deixes. 

 

2.2.1 The Theory of Deixis 

The word deictic has its roots in the Greek word ‘deiktikos’, meaning ‘able to 

show’; which comes from the word deiktos; which is a verbal of the word deiknynai, 

meaning to show. A related word is deixis, used inpragmatics and linguistics where it 

refers to a process whereby either words or expressions are seen to rely utterly on 

context (http://dictionary. com/browse/pragmatics?s=t). 
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Fillmore (1966: 220) defines deixis as “the name given to those aspects of 

language whose interpretation is relative to the occasion of utterance: to the time of 

utterance, and to times before and after the time of utterance; to the location of the 

speaker at the time of utterance; and to the identity of the speaker and the intended 

audience”. Thus, deixis is an extremely complex linguistic phenomenon that covers 

diverse aspects related to time, space and social aspects of the communicative 

context. 

Deictic items are those “properties of utterances which are determined by, and 

which are interpreted by knowing, certain aspects of the communication act in which 

the utterances in question can play a role” (Fillmore 1975: 39). Deixis includes the 

following categories: personal, spatial, and temporal deixis covering identities of 

interlocutor in communication. for instance place deixis referring to the place in 

which interlocutors are located, for instance there, here; time deixis encoding the time 

at which a communication act takes place or the time at which the message is sent or 

received, for example now, then; and discourse deixis, which Fillmore (1975: 70) 

characterizes as “lexical or grammatical elements which indicate or otherwise refer to 

some portion or aspect of the ongoing discourse”, for instance, words and expressions 

like the former, the latter, in the following paragraph.  

In modern linguistic studies as according to (Levinson S. C., Cognitive 

anthropology, 1995: 10) it means as follows: “Deixis is an important field studied in 

pragmatics, semantics and linguistics. Deixis refers to the phenomenon where in 

understanding the meaning of certain words and phrases in an utterance requires 

contextual information. Words or phrases that require contextual information to 
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convey any meaning are deictic”;and furthermore “Deixis concerns the ways in 

which languages encode ... features of the context of utterance ...and thus also 

concerns ways in which the interpretation of utterance/es depends on the analysis of 

that context of utterance.” (Levinson S. C., 1995: 12). 

Deixis does not only have the function of a grammatical constituent, but it 

also has the duty to point out the different meaning the words have even in cases they 

are used in the same way in different situations. Traditional grammar does not have 

the ability or the resources to show the difference in such cases. The timing, place, 

message bearers have their importance in the communicating process. On the other 

hand, modern linguistics has a different approach. Pragmatics, analyzing the words 

and the language terms in the situational terms, related to the context cultural, 

temporal, spatial, social and so on, of the participants in the communicating process 

(Dictionary reference), makes it easier to have a better view of the thought that is 

being transmitted.  

The language is not a mere juncture of words. Each and one word can and 

cannot be in the same time a deixis (Levinson S. C., 1995: 10). If the language did 

not have a pragmatic approach toward itself, it could not evolve, transform itself, 

adapt into a modern or tomorrow’s form.  

 

2.2.2 Types of Deixis 

 According to Levinson (1983: 65) deixis can be categorized into five parts 

such as person deixis, spatial deixis, temporal deixis, discourse deixis, and social 

deixis           
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2.2.2.1 Person Deixis 

According to Levinson ( 1985:  62) person deixis concerns the encoding of the 

role of participants in the speech event in which the utterance in the question 

delivered. Person deixis is related directly in the grammatical categories of person. 

The speaker of spokesperson can be different from the source of an utterance and the 

recipient are different from the targets and the hearer of the bystanders is different 

from the addressee or targets. The category first person is the grammaticalization of 

the speaker’s reference to himself, second person he encoding of the speaker’s 

reference to one or more addressees, and third person the encoding of reference to 

personal and entities which are neither speakers nor addresses of the utterance in 

question.  

For examples: 

[1] She watched a television 

[2] Could you open the door, please! 

[3] I’ve lost the pen 

      [4] They played cricket on Sunday 

2.2.2.2 Spatial Deixis 

According to Levinson (1985: 79), place deixis (spatial deixis) is the 

specification of locations relative to anchorage points in the speech event. Yule 

(1996: 12) states that place deixis has a close relation with concept of distance 

because place deixis pointing where the relative location of people or things is being 

indicate. There are though some pure place deictic words, notably in English the 

adverbs here and there and demonstratives pronoun this and that. 
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The importance of location specification in general can be gauged from the 

fact that they seem to be the basic ways of referring object, such as by describing or 

naming them on the one hand, and by locating them on the other hand. 

Location can be specified relative to other objects or fixed reference points as 

in: 

[5] The campus is one hundred meters from the market 

[6] That school is too near for me but not for her 

The adverb here and there are often thought of a simple contrast on a 

proximal distal dimension, stretching away from the speakers location as in: 

[7] Give that here and take this there 

2.2.2.3 Temporal Deixis 

Like all aspects of deixis, time deixis makes ultimate reference to participant 

role. Time deixis concern the encoding of temporal points and spans relative to the 

time at which the utterance was spoken or written message inscribed (Levinson 1985: 

62). The basic for the system of reckoning and measuring time in most languages 

seem to be natural and prominent styles of day and night, lunar months, seasons and 

year. They can be used calendrically to locate event in absolute time or at least to 

some art of each natural cycle designate as the beginning of that cycle.  

For example: 

[8]  Tomorrow is my birthday. 

[9] I am very busy now. 
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2.2.2.4 Discourse Deixis 

Mostly referred to as text deixis, discourse deixis refers to the expressions 

used in a discourse (Levinson 1985). These expressions include the utterance itself. 

     Example:  

[9] This is an unusual party. (Fitzgerald: 55) 

[10] “It sounded like this: whoosh”. (Stanford, 2013) 

 “this” refers to an upcoming portion of the discourse as in the examples     

below: 

[11] That was comprehensible. (Fitzgerald: 44) “that” refers to a prior 

portion of the discourse. 

[12] You are wrong’. That's exactly what she said” (Mathew, 2013) 

This type of deictic expressions can sometimes be confused with the 

anaphora. Anaphora is used to refer to something previously mentioned. 

[13] One of the girls in yellow was playing the piano….She had drunk a 

quantity of champagne….(Fitzgerald: 56) 

However, according to Lyons, certain expressions can be both deictic and 

anaphoric at the same time (Lyons 1977: 34). 

For example: 

[14] I live at West Egg.  

      –Really? I like it there. (here) 

Here and there are anaphoric expressions since they refer to a referent 

previously mentioned, West Egg. However, they are deictic because the usage of here 

or there indicates the current location of the speaker.  
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In order to distinguish the two possibilities we must be careful to define what 

the expression refers to. It has to be anaphoric if it refers to a prior referent, already 

mentioned within the utterance and it is discourse deictic when it refers to a piece of 

discourse. 

2.2.2.5 Social Deixis 

This kind of deixis is related to the social information encoded within an 

utterance. According to Levinson (Levinson S. C., 1979: 67) social deixis is: those 

aspects of language structure that are anchored to the social identities of participants 

(including bystanders) in the speech event, or to relations between them, or to 

relations between them and other referents. For examples: 

[15] Mr for sir 

[16] Lady for girl 

[17] Miss for woman 

 

2.2.3 Vygotsky’s Theory of Zone of Proximal Development (ZPD) 

One aspect of Vygotsky’s theory is the idea that the potential for cognitive 

development is limited to a "zone of proximal development" (ZPD) (Vygotsky, 1982: 

117). It is describes as follow: 

The child is able to copy a series of actions which surpass his or her own 

capacities, but only within limits. By means of copying, the child is able to 

perform much better when together with and guided by adults than when left 

alone, and can do so with understanding and independently. The difference 

between the level of solved tasks that can be performed with adult guidance 

and help and the level of independently solved tasks is the zone of proximal 

development. 

(Vygotsky, 1982: 117) 
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Based on the explaination above, ZPD refers to the range of psychological 

functions between children. In one hand, those functions which the child is able to 

master without assistance, and on the other hand, those functions which the child can 

performs much better if he/she is guided by the assistance. In addition, Pinter (2011: 

17) argue that “The ZPD is a metaphorical space between the child’s level of current 

ability to solve a particular problem and the potential ability, which can be achieved 

with the careful assistance of someone else, usually a more knowledgeable expert, i.e. 

a parent or a teacher”.  

The Zone of Proximal Development (ZPD) indicates the functions that have 

not yet matured but are in the process of maturation (vigotsky: 1978). Meanwhile, 

Rogoff (1990) points out that the ZPD is a dynamic region of sensitivity to learning 

the skills of culture, in which children develop through participation in problem 

solving with more experienced members of a group.  

Cole (2001) in turn argues that within the ZPD, culture and cognition create 

each other. This zone will also differ according to each student’s tolerance for 

boredom and confusion. The students or learners is said to be "in the ZPD" when they 

demonstrate efficient and effective learning. However, the learners are clearly not in 

the ZPD if their behaviour indicates that they are bored or unable to solve problems 

(Beal, & Arroyo, 2002). If a learner is unable to solve a problem using the available 

means of assistance (have reached a non-constructive impasse), then we can infer that 

they are in the confused-zone. 
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In order to distinguish whether a child are in the zone of proximal 

development, in this case Vigotsky has drawn a model of zone of proximal 

development (ZPD) as in the figure 1 below: 

   

 Adapted From (Innovative Learning.Com) 

 Based on the diagram above, Vigotsky (1978, in Kudzai and Josiah, 2013) 

explain that: 

a. The yellow color is the zone of achieved development (ZAD). The ZAD indicates 

that the child has mastered the concepts and can independently perform them 

without assistance. 

b. The purple area is referred to as the ZPD where learning can proceed with the 

assistance of an expert. This is an active learning zone. 

c. The blue color denotes the area in which even with the assistance of an expert, the 

child will not learn. 

Dealing with the teaching or guiding the learners, Vigotsky (1978) stated that 

zone of proximal development (ZPD) promoted some techniques as mention below: 

a. Learning is a shared responsibility 
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b. Learners make unsolicited comments rather than just answer questions from tutors 

c. Teachers provide a bridge between learner’s existing knowledge and the new task 

(scaffolding) 

d. Teachers provide a focus and a structure to support learner’s problem solving  

e. Teachers ensure that learners participate actively 

f. Teachers build on learner’s responses 

g. Teachers encourage learners to use language effectively 

During the stable periods of development, the social situation of development 

obliges the child to strive to master the psychological functions lying within limits 

imposed by her social situation of development and as a result of this striving, the 

central neoformation develops and leads the whole process of development. Vygotsky 

(1978) assumed that carers and teachers will be aware of those psychological 

functions which lie within the Zone of Proximal Development, and which 

Neoformations are central and which peripheral. Appropriate instruction that 

promotes the striving of the child and the differentiation and growth of the central 

neoformation will assist development, whereas efforts to interest the child in other 

activity, which involves peripheral lines of development or are beyond the child‟s age 

level of ability, will not be expected to bring any benefit in development.  

Vygotsky‟s concept of the “Zone of Proximal Development” is relevant. 

Instruction may lead development, if and only if instruction assists the child in 

promoting the differentiation of the leading neoformation. Vygotsky (1978) proposed 

that what the child can do today with assistance (for example by asking leading 
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questions, offering suggestions) or in play (which allows the child to strive to do what 

they actually cannot yet do), but they will be able to do tomorrow without assistance. 

The desired “flow over” to different functions resulting from success in performing 

the given task will occur only if the intervention has promoted the central or leading 

neoformation. Otherwise, teaching by assisting the child with a task may help them 

learn that task, but there will be no flow over to development. In that sense, we could 

introduce into the concepts Vygotsky uses in this work the idea of “leading activity,” 

that mode of activity and social interaction which promotes the striving of the child in 

exercise of the central neoformation of the age-period.  

 

2.3 Theoretical Framework  

This section discussed the framework related to the theories and studies about 

the spatial and temporal deixies in English, the spatial and temporal deixies in Bima 

language and the use of mother tongue in teaching English in the classroom.  

2.3.1 Spatial and Temporal Deixes in English 

In this section, the researcher discusses the spatial and temporal deixis in 

English. 

2.3.1.1 Spatial Deixis in English 

Spatial (Place) deixis concerns the specification of locations relative to 

anchorage points in the speech event. The importance of locational specifications in 

general can be counted from the fact that there seem to be two basic ways of referring 

to objects - by describing or naming them on the one hand, and by locating them on 

the other (Lyons, 1977a: 648). 
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Fillmore (1997:31) remarks that the typical kind of locating expression in a 

language is one, which indicates the location of one object with respect to some other 

object. Objects, areas, and spaces can be thought of as having extremities and parts, 

and a language provides separate words for these. The locative expressions place 

something inside or in contact with the reference object or reference area. It is also 

possible to introduce the concept of relative distance, and refer to one object as being 

near to or far from the reference object. 

Spatial deixis is the marking in language of the orientation or position in space 

of the referent of a linguistic expression. The most obvious place-deictic terms in 

English are the demonstratives pronouns ‘this’ and ‘that’, along with their plural 

forms, and the locative adverbs (or local adverbial demonstratives, Dixon 2003) 

‘here’ and ‘there’ (Fillmore 1971; Lyons 1977a; Levinson 1983). 

For examples: 

[18] At this point Miss Baker said “Absolutely!”- it was the first word   she 

uttered since I came in the room. (Fitzgerald) 

[19] Back in the spotlight this week after a bizzare defence of London Mayor 

Boris Johnson in 'The Spectator', Darius Guppy still courts controversy. 

(Stanford, 2013) 

2.3.1.2 Temporal Deixis in English  

According to Fillmore (1997), temporal deixis refers to an event of an 

utterance, which takes place anytime relative to the speaking time and therefore, 

represented by tense, time adverbials and other temporal expressions. The location of 

an event referred to and represented by time and tense constitutes the deictic centre in 
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the utterance of a speaker. Moreover he stated that time is one-dimensional and 

unidirectional. If two events can be said to take place at different moments of time, it 

is necessarily the case that one of them is earlier, the other later. Since time is 

unidirectional, the relationship between that which remains the same at different 

times and the time dimension itself is frequently thought of by the human mind as 

movement. The movement metaphor for time allows one to think of ‘the world’ as 

moving through time, or ‘the world’ as being constant and time passing by it. 

Comrie (1985: 8) points out that all human languages have ways of locating 

events in time, even though they may differ from one another. Cross-linguistically, 

the concept of time is represented by three main classes of expressions: 1) 

grammatical expressions (whether inflectional or by means of auxiliaries), 2) lexical 

expressions (e.g. ‘today’, ‘tomorrow’), and 3) lexically composite expressions 

(e.g.‘ten minutes ago’) Lexicalization of temporal deixis comprises two divisions: 

simple lexical deictics and lexically composite deictics. These include the deictic time 

adverbs such as now, then, soon, tomorrow, today and this day, the day before 

yesterday, last/ next Monday…etc. 

For example: 

[29] Now I'm running my own business  

[30] you must do it today  

[31] I went to England last month  
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2.3.2 Spatial and Temporal Deixes in Bimanese 

 In this section will be discussed the spatial and temporal   Bimanese 

deixes. However, due to the limitation of the theories and relevant studies concern 

with the Bimanese deixis, therefore, I only refer to the concept of place and time of 

Bima language which is proposed by Yusra (2014).  

2.3.2.1 Spatial Deixis in Bimanese 

Yusra (2014) stated that spatial (place) Bimanese deixis can be indicated in 

three concepts of demonstratives such as ‘ake (this)’, ‘ede (that)’, and ‘aka (that)’ it 

depends on the closeness either to the speaker or to the hearer of the position of 

things. According to him, when things are close to the speaker, the speakers of 

bimanese will use ‘ake (this)’ and when the things are far from the speaker and close 

to the hearer, they will use ‘ede (that)’, and when the location of things distant to both 

speakers and hearer, they will use ‘aka (that)’. Moreover, in the Bima language he 

found that, it has an extra form in indication the location, if it is compared to English 

which is only has two ways such ‘this’ and ‘that’ or in Indonesian such ‘ini (this)’ and 

‘itu (that)’. For examples: 

[32] Ngguwu ake ke     ntau       nahu     (close to the speaker) 

        Hut         D   RED possess  1SG 

       “This hut belongs to me” 

 

[33] Salaja ede de     tu’u    ɓa      nggomi    (close to the hearer)  

         Hut     D   RED build  PREP 2SG 

 “You build thathigh hut” 

 

[34] Santawo aka ka na  paja              (distant to speaker and hearer) 

        Hut       D RED  CL large 

       “That big hut is large.” 

Yusra (2014) 



28 

 

2.3.2.2 Temporal deixis in Bimanese 

In Bimanese, the temporal deixis can be seen from how the native speaker 

represent adverb of times. According to Yusra (2014) the concept of time in the Bima 

culture is represented by the words “ai [ay]” and “wakatu” when referring to the time 

of the day. Moreover, he stated that for longer and macro levels of time, the language 

uses expressions similar to other languages by using adverbs representing time such 

as ‘awina’ (yesterday), ‘ainai na ake’ (today) and ‘naisi’ (tomorrow). Time in the 

Bima culture is clearly marked with the use of past-time marker {-na} and that of 

next-time marker {-si}. For example, ‘didi na (two days ago)’ and ‘didi si (two days 

later). 

Yusra (2014) found that there is another way of looking at temporal deixis in 

Bima language when the time is marked by “ra-” before the verbs it indicates past 

action. Moving it after the verb as in suggests temporal immediacy of the action. 

However, he notes that {ra-} in this position is rather the unmarked form of temporal 

immediacy marker {-ru}as in example below. While {ru} is very immediate in action 

to take place with {-ɗu} however, is the most immediate and requires no delay in it. 

For example:  

[35] Nami ra ngguɗaɓojo aka nggaro    

       1PL   PAST plant     casava   PREP   garden 

      “We (Exc) planted cassava in the garden” 

 

[36] Nami mu ngguɗa ru ɓojo   aka   nggaro 

       1PL   CL   plant      IM casava PREP   garden 

      “We (Exc) will immediately plant cassava in the garden” 

 

[37] Nami mu ngguɗa ɗu  ɓojo   aka   nggaro 

        1PL   CL    plant     IM  casava   PREP   garden 

       “We (Exc) will immediately plant cassava in the garden”  
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2.3.3 Using Mother Tongue in English Language Class   

Forman (2010 in Mahboob, 2011) shares ten principles for using L1 in 

English language classes. These principles and the reasons for using them are given 

in Table 2.1 below.  

Table 2.1: The ten principles of using local language in English language 

classrooms.  

1

1 

Cognitive  L2 Development  To explain L2 vocabulary, grammar, 

usage, and culture  

 

2 

 

 

Affective 

Solidarity  

 

To facilitate easy, natural interaction 

among students and with teacher 

 

3 

Interpersonal 

development  

To develop collaborative, team-work 

abilities 

4

4 

 

 

 

 

 

Pedagogic 

Time –

effectiveness 

To make good use of limit classroom 

time 

5

5 

Comprehensibility  To convey meaning successfully  

6

6 

Inclusive  To ensure that all students can 

participate 

7

7 

Contingency  To respond to immediate 

teaching/learning needs 

8

8 

Classroom 

management  

To maintain discipline  

9

9 

 

Socio-

political 

Globalised 

communication  

To enable students to move flexibly 

and effectively across two languages 

1

10 

Political 

positioning  

To resist the political dimension of 

glabal English 

 

Source: Forman (2010: 78) 

On the other hand, Harmer (2001: 131) argued that a principal cause of the L1 

use is required by the activity, if students are linguistically incapable of activating 

vocabulary for a chosen task. Another reason is that translation is a natural thing to do 
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in language learning, and code-switching between languages is regarded as naturally 

developmental. The amount of L1 use by particular students may well have to do 

with differing learner styles and abilities. 

The real usefulness of translation in English classes lies in exploiting it in 

order to compare grammar, vocabulary, word order and other language points in 

English and the student’s mother tongue. According to Ross (2000), if students are 

aware of the differences, language interference (transfer) and intervention from their 

own language are likely to be reduced. 

Odlin (1996) argued that the linguistic awareness can be either conscious or 

unconscious. Moreover, he stated that cross-linguistic similarities and differences 

could produce positive transfer or negative transfer such as underproduction, 

overproduction, production errors, and misinterpretation. It should be emphasized 

that transfer is not always caused by the influence of native language. 

Numerous studies indicated that both negative and positive transfer between 

the L1 and L2 was important for development of the interlanguage, the complex 

system of the learners’ L2. Many teachers recognize that the L1 in the classroom is a 

positive representation of the interlanguage. The data on the interlanguage and 

language transfer show that it is highly probable that L2 learners will always think 

most often in their L1, even at the advanced level (Mahmoud, 2006:  29). Moreover, 

translation in the L2 classroom offers a way to highlight similarities and differences 

between L1 and L2 forms. The translation is useful for L2 acquisition because, firstly, 

it uses authentic materials, secondly, it is interactive, thirdly, it is learner-centered, 

and finally it promotes learner autonomy (Mahmoud, 2006:  30). 
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Regarding the use of the L1 in the L2 classroom, it is important to find out 

how students themselves feel about it. Schweers (1999:  7) conducted research into 

this issue and found that a high percentage (88.7%) of the participants felt that mother 

tongue should be used in their English classes. Moreover, if learners of a second 

language are encouraged to ignore their native language, they might well feel their 

identity threatened.  

The formal study into the use of native language in our settings has shown that 

as many as 86% out of 110 respondents felt that a native language should be used in 

the classroom, particularly to explain difficult concepts (90%), introduce new 

material (57%), define new vocabulary (74%), explain the link between English and 

mother tongue (55%) (Janulevičienė, Kavaliauskienė, 2004: 143). It is noteworthy 

that in teaching / learning English there has been a long-felt dissatisfaction, mainly on 

the students’ part, about excluding or minimal use of translation in mastering 

complex issues. Learners constantly wanted to check the exact meanings of the 

occurring terms in their native language by consulting bilingual dictionaries or asking 

for teacher’s explanations. 

Native language use in the classroom can cause students to think that words 

and structures in English have a L1 correspondence, which does not always exist. 

Therefore, raising students’ consciousness of the non-parallel nature of language is 

likely to allow learners to think comparatively. The important question is how to 

reach a balance of the L1 use in learning. It is suggested that four factors should be 

considered, namely, the students’ previous experience, the students’ level, the stage 

of the course, and the stage of the individual lesson (Harmer, 2001:  132). 
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CHAPTER III 

RESEARCH METHODS 

 

4.1 Research Designs 

This section discussed the research designs that have been conducted in this 

research. In this study covered three types  of research that taken from different kinds 

of data which aimed to find out the aspects of spatial and temporal deixes in English, 

the aspects of spatial and temporal Bima language deixes, and the constribution of 

using Bima language deixes in teaching English. Those studies have been analized by 

using descriptive qualitative research. Moleong (2007: 06) states that qualitative 

research is a research that analyzes the phenomenon of what has happened and been 

experienced by the subjects descriptively in a natural context by applying scientific 

methodology.  

In conducting this research, there were severeal steps that had been performed 

by the researcher: 

a. The researcher identifed the aspects of spatial and temporal deixes in English and 

in Bima language.  

b. The result of findings of the aspects of spatial and temporal deixes in English and 

in Bima language would be compared in order to know the similarities and 

differences. 

c. The next step the researcher designed the materials that would be implemented to 

the students in the classroom. This materials were disigned based on the spatial 

and temporal Bima language deixes. In this case, the spatial and temporal deixes 
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contain some aspects of  learning English such as demonstratives pronoun, adverbs 

of place, adverbs of time, directions, tenses, locative adverbs based on topography 

systems, and political dimentions. In delivering the materials, the researcher used 

Bima language as the instrument in teaching English, while the students orally 

translated it into English. they learned started from the basic words then going to 

the sentences. 

d. The last step, to know positive constribution of using Bima language deixes in 

teaching English, the researcher taken the data through video recorder, reflections, 

interviews (students and teachers). For clearly informations, have look the research 

scheme by using diagram Ishikawa 1 below: 

Diagram Ishikawa 1. The Research Scheme 
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4.2 Populations and Samples 

4.2.1 Populations 

The populations of the study consist of three groups: 

a. The population of the speakers of the Bima language who reside the area of Bima 

City, Bima and Dompu of West Nusatenggara Province  of Indonesia with the 

numbering of inhabitants in total of 818.721 people. However, the area of this 

study was in Pela one of the villages in Bima regency with the numbering of 

inhabitants in total of 2.110 people.  

b. The population of English deixes is searching from various resources of English 

such as English Grammar Books, English Novels, Internet, Cambridge Dictionary, 

Colin Cobuild Oxford Dictionary, Lodgment Dictionary, Websites, Movies, 

Articles or Journals of English Deixis.  

c. The population of all the students of SMA N 1 Monta from the first, second, and 

third grades numbering in total of 504 students which consisted of 15 classes. In 

addition, all of the students are native speakers of Bima language.  

3.2.2 Samples  

In this study, the sample that has been used is convenience sampling. 

According Dörnyei (2007) “convenience sampling is a kind of non-probability or 

nonrandom sampling in which members of the target population, as mentions, are 

selected for the purpose of the study if they meet certain practical criteria, such as 

geographical proximity, availability at a certain time, easy accessibility, or the 

willingness to volunteer”. Therefore, the sample of this study consisted of three types: 
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a. The sample of spatial and temporal deixis in Bima language would be taken from 

be the native speakers of Bima language especially who live or inhibit in area of 

Pela Village. The participants consisted of 10 persons (5 males and 5 females) 

proportionally selected from the different ages. Participants’ age have been 

classified into (0-17, 17-25, and 25-55) whether males or females. 

b. The sample of spatial and temporal English deixes were taken from the English 

grammar books and the articles that have been published. From those samples, the 

researcher found out some aspects of the spatial and temporal deixes. 

c. To know the positive contribution of using Bima language deixis in teaching 

English, the sample of this study was taken one class of the second grade students 

of SMA N 1 Monta which consisted of 35 students.  

 

4.3  Data Collections 

In this study, the data were collected from three groups such as; (a) data of 

spatial and temporal deixes in English, (b) data of spatial and temporal deixis in Bima 

language, and (c) data of the result of teaching Englis by using Bima language deixes. 

Those data were collected by using different techniques as illustrated below: 

a. The data of spatial and temporal deixis in Bima language has been collected 

through observation and elicitation interview.  

1. Observation 

Observation is the process of observing and measuring the people act 

and other measurable events (Driscoll 2011). In this study, the observation 

aims to collect the data of linguistic situation in terms of how the native 
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speakers of the Bima language construct some categories of deixis when 

they communicate or interact to one another. During the observation, the 

researcher observed on how the native speakers of Bima language use the 

aspects of spatial and temporal deixes in their daily communication. 

 

2. Elicitation Interview 

To obtain the data about the spatial and temporal deixis in Bima 

language, it has been used elicitation interview in form of Multiple 

Discourse Completion Test (MDCT). According to Kasper and Dahl (1991) 

Multiple Discourse Completion Test (MDCT) is written question containing 

short description of particular expression based on the situation given. In this 

case, the researcher provided some questions with multiple choices that have 

been chosen by the participants.  

b. The data of spatial and temporal English deixes has been collected in English 

grammar books and deixis articles. The data which existed in those resources, 

were collected based on the categories of spatial and temporal English deixes. 

c. Teaching English deixes by using Bima language deixes 

This study researcher took part to teach the students in the classroom by 

using spatial and temporal Bima language deixes. During teaching the students in 

the classroom, he has been conducting some steps; firstly, he gave the students 

material that has been designed. Secondly, he taught and guided the students to 

translate the words of Bima language deixes into English based on the aspect of 

spatial and temporal deixes. Thirdly, after all of the students are familiar with all 
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of the aspect of spatial and temporal deixes, they would be taught how to 

translate started from the basic words to the sentences from Bima language into 

English  based on the words of spatial and temporal deixes in Bima language. 

However, in order to know whether the use of Bima language deixes can give the 

positive contribution in teaching English deixes, the data has been collected 

through video recorder, reflection, and interview (students and teachers).  

1.  Video recorder 

During teaching and learning process, the students were observed how 

they learn English by using mother tongue (Bima language deixes). In this 

case, the researcher used ‘video recorder’ as the instruments to observe their 

activities in learning process. 

2. Reflection  

Reflection aims to know whether the students able to comprehend all of 

the materials that have been taught. In the reflection, the students directly 

response by translating the sentences from Bima language into English.  

3. Interview  

In the last meeting, after the researcher taught the students, he 

interviewed them and their Englis teacher in order to know the strengthens 

and weaknesses of using Bima language deixes in teaching English. In this 

case, the students asked the students whether they like to learn English by 

using mother tongue or not. While The English teachers were asked how the 

use of Bima language deixes in teaching English in the classroom whether it 

able to make the students interactive and communicative in speaking English. 
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The result of students’ responses has been classified into four parts such 

positive responses, negative responses, semi-positive responses, and semi 

negative responses.  While the teachers’ responses has been classified into two 

parts such as positive and negative responses. However, before the researcher 

interviewing to the English teachers, they should observe the researcher in the 

classroom during implementing the teaching model. 

 

2.4 Data Analyses 

In this study, the data that has been analyzed consist of three groups: 

a. In analyzing the data of spatial and temporal deixes in Bima language, it has 

been used some steps such as identifying, classifying, describing and 

explaining.   

1. The first step is the researcher identified the data in order to know the 

native speakers of Bima language use the spatial and temporal deixes.  

2. After identifying the data, the researcher would be classifying it to know 

whether the data are categorized into the temporal or spatial deixes. 

3. The next step was describing the data that had been classified.  

4. The last step was explaining data based on the research question that 

formulated in the previous chapter concern with the aspects of spatial and 

temporal deixes in Bima language. 

b. In analyzing the data of spatial and temporal English deixes, it has been also 

used the same steps as analyzing the previous data such as identifying, 

classifying, describing and explaining.   
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1. The first step is the researcher identified the data in order to know the 

spatial and temporal deixes in English.  

2. After identifying the data, the researcher classified it in order to know 

whether the data are categorized into the temporal or spatial deixes. 

3. The next step was describing the data that had been classified.  

4. The last step was explaining data based on the research question that 

formulated in the previous chapter concern with the aspects of spatial and 

temporal deixes in English. 

c. In order to know whether the use of Bima language deixes can give 

positive contribution in teaching English deixes, it analyzed by explaining 

the result of observation (video recorder), interview (students and 

teachers), and reflection.  
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CHAPTER IV 

FINDINGS 

 

In this section, the researcher presents the result of findings based on the 

research questions in chapter 1. The data findings covered the aspects of spatial and 

temporal deixes in English and in Bima language, the similarities and differences 

between spatial and temporal English and Bima language deixes, and the 

constributions of using Bima language deixes in teaching English based on the 

students and teachers’ point of views. These findings will be then discussed in the 

following chapter. 

4.1 The Aspects of Spatial and Temporal Deixes in English  

4.1.1  Aspects of Spatial Deixis 

The spatial deixis concerns with the specification of locations relative to 

anchorage points in the speech even (Lyons, 1977:  648). In this case, Lyons 

suggested that are two basic ways of referring to the objects in the speech event such 

as by describing or naming them on the one hand, and by locating them on the other 

hand. In English, the spatial deixis can be found  into several aspects such as 

demonstratives pronoun, locatives adverb (adverbs of place), and topographical 

systems.  
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4.1.1.1 Demonstratives Pronoun in English 

Demonstrative serves important rule in the communicative interaction 

between the interlacutors. It functions to point out the position of things whether it is 

far or close to the speaker or hearer. In English demostratives consist of two part such 

as ‘this’ and ‘that’ with the plural forms ‘these’ and ‘those’. ‘This’ is used to point 

out the thing which is close to speaker (proximal), while ‘that’ is used to point out the 

thing which is far from the speaker as mentioned in the Table 4.1 below: 

Table 4.1. Demonstrative in English 

Forms  Proximal Distal  

Singular  This That  

Plural  These Those  

 

For examples: 

 [1] John: would you like this one 

         Mary: No, I would rather have that one 

4.1.1.2 Locatives Adverb in English 

The spatial deixis in English also represented by the locative adverbs such as 

‘here’ and ‘there’. basically, these  locative abverbs have parallel deictic use to ‘this’ 

and ‘that’ in which the use of ‘here’ to denotes a region is close to the speaker 

(proximal), and ‘there’ to denote a region is distance from the speaker (distal) as 

shown in the Table 4.2 below:  

  



42 

 

Table 4.2. Adverb of Place in English 

Proximal Distal  

Here  There  

For example: 

[4] John  : shall I put it here 

          Mary: No, put it there 

 

4.1.1.3  Topography systems  

One extra aspect that can be considered as the spatial deixis in English is the 

use of topographical systems such as ‘up’ and ‘down’. These are commoly used to 

represent the location of place as in the example bellow: 

[5] I go down town 

[6] let’s go up to scotland 

 

4.1.2 The Aspects of Temporal Deixis in English 

By refering to the concept of temporal deixis which is proposed by Fillmore 

(1966) it refers to the time at which a communication act takes place or the time at 

which the message is sent or received. The location of an event referred to and 

represented by time and tense constitutes the deictic center in the utterance of a 

speaker. In English, the temporal deixis can be seen from two aspects in terms of 

lexicalization (adverbs of time) and grammaticalization (tenses). 

4.1.2.1 Lexicalization of Temporal Deixis 
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Lexicalization of temporal deixis refers the ‘time adverbs’ which is 

identifying the time, event, or action that happen whether in the past, present, or 

future. In English, there are a numbers of temporal deixis that include in the aspect of 

lexicalization as shown in the Table 4.3 below:  

Table 4.3. The Lexicalization of Temporal Deixis 

Lexicalization of Temporal Deixis 

Past  Present  Future  

Yesterday 

Two days ago 

Last week 

Last month 

Last year 

Etc.. 

Now  

Today  

This day 

Then  

Soon  

Tomorrow 

Two days later 

Next week 

Next month 

Next year 

Etc .. 

 

The numbers of lexicalizations are mentioned on the table above are used to in 

order to clearly express the the specification of time, action, or event that happen in 

the past, present, or future. Consider the example of the word ‘now’ below: 

   [7] You must do it now     

 [8] Now I am doing my homework 

Both utterances above indicate the function of the lexical now. In [8] 

pragmatically indicates that the action has not been perfomed yet. While in [9] 

indicates that the action is going on. 

4.1.2.2  Grammaticalization of Temporal Deixis  

The term of grammaticalization of temporal deixis could not be separated with 

the term of ‘tense’ because the essential of tense itself is function to express the 
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concept of time. In English, tense consists of three dimensions: past, present, and 

future. Although the future form of this case morphologically is not include in tense, 

due to the future form has no inlectional affixation attach to verb and change its form 

as the present and the past do. However, it is mainly constructed by the use of modal 

auxiliary “will” to indicate the event that happen in the future.  

Below the researcher presents twelve of tenses in English such as simple 

present, present progressive, present perfect, present perfect progressive, past tense, 

past progressive, past perfect, past perfect progressive, future tense, future 

progressive, future perfect, and future perfect progressive.  

a. The Simple Present  

The present form is use to express the habitual action and general truth. 

Morphologically, the English present form is recognized by the attachment of the 

suffix –s that occupies as the present tense marking such as take-s, eat-s, read-s, 

jump-s, etc. It cam be illastrated  as in the sentences below: 

[9] She take-s a book 

[10] Mary eat-s rice  

The two grammatical funtions served by this inflectional suffix deals with 

the tense and the person agreement as it agrees to the third singular person as well. 

b. Present Progressve  

This tense is used to express now ongoing action. In this tense, the verb is 

marked by suffix –ing to denote the progressive aspect as in the following 

sentences: 

[11] I am go-ing to school now 



45 

 

[12] You are writ-ing my thesis 

c. Present Perfect Form  

This tense serve to explain the action that started in the past and still 

happen in the current time. When it finished in the past time, the time is not clear. 

Have look the examples in the sentences below: 

[13] He work-ed as a teacher for 6 years 

[14] They learn-t English for 3 yearr 

The first and the second sentence used the suffix –ed and –t in its regular 

and irregular verbs.  

d. Present Perfect Progressive  

This tense is almost the same discussion with the progressive aspect in the 

tense above in which the inflectional suffix –ing is used and the auxiliary verb 

has/have+been before the verb as in the following example: 

[15] She has been waiting for you since 5 years. 

e. The Past Form 

The past tense generally describes a state that existed or an event that 

actually occurred in the past and was prior to the moment of speaking. The basic 

meaning of this tense is to denote the past time in other word it took place at a 

given time or in a given period before the present moment. The main indicator of 

the simple past form is determined by the regular and irregular verbs as in the 

examples below: 

[16] They worked to the rice field yerterday 
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[17] They did not work to the rice field yesterday 

[18] Did they work  to the rice filed yesterday? 

In the positive sentence both regular and irregular verbs will be directly 

used as in [16], while in the negative and interrogative forms, it will use past 

auxiliary “did” as in the [17] and [18]. 

f. Past Progressive Form 

The progressive past form is usually to denote the certain time, in this case, 

the time happen in the past. An action is said to happen in progressive aspect when 

the process is ongoing which commonly happen over another action e.i. it explain 

an ongoing action or state when another action happens. Morever, the suffix of the 

progressive is shown by the –ing in the verb as in the following sentences: 

[19] I was read-ing when he came. 

g. The Past Perfect 

Past perfect tense is used to indicate the action that perfectly done before 

another action finished in the past. Have a look the examples below: 

[20] She had finished her job when you arrived here  

[21] My mother had cooked when I woke up. 

 To indicate the past perfect, we use auxiliary “had” before past 

participle finished in the first sentence and cooked in the second sentence. 

h. Past Perfect Progressive  

This tense is almost similar with the past progressive above in which this 

tense informs the ongoing process that had been started in the past before another 

action happen. In this case, the suffix –ing is still used as in the example below: 
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[22] I had been work-ing there for almost five years when I got accident  

i. The Future Form  

There is no obvious future tense in English corresponding to the time/tense 

parallel for present and past. In other words, the future tense is not 

morphologically represented in English. The future tense in English expresses 

future time relative to the present moment of speaking. To indicate the future 

form, it is actually expressed through modal verbs “will” as in the following 

examples: 

                 

[23] I will do my best 

                   

[24] He will be here an half hour  

  

j. Future Progressive Form 

Future progressive form is usually to denote the certain action which is 

ongoing in the future. To express the future progressive form we will use the 

auxiliary verb WILL + BE + active participle for an action over a period of future 

time. It means that we will be in the middle of an action. Have look the examples 

below: 

[25] I cannot meet you at four I will be study-ing 

[26] By this time next week I will be test-ing my students 
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k. The Future Perfect 

Future perfect tense is used to indicate the action that perfectly done before 

another action finished in the future. The formulation of this tense is marked by 

modal WILL + HAVE + past participle as in the following examples: 

[27] He probably will have call-ed me when his parents arrive  

[28] Tatan will have finish-ed his homework when he comes tomorrow. 

l. The Future Perfect Progressive 

Future Perfect Tense Progressive is a form of the verb used to express an 

action or event that would have been going on for so long at specific points in the 

future. As in the future progressive, the inflectional suffix –ing is still used and the 

auxiliary verb will + have + been before the verb. Consider the example below: 

[29] My wife will not have been sleep-ing before I come home 

 

4.2 The Aspects of Spatial and Temporal Deixes in Bima Language  

This section the researcher delivered the aspects of spatial and temporal 

deixes that have been found in Bima language.  

4.2.1 The Aspects of Spatial Deixis in Bima Language  

The spatial (place) deixis in Bima language could be found in some aspects 

such as demonstratives pronoun, locative adverbs, directions, topography systems, 

and politic dimensions.  

4.2.1.1 Demonstrative Pronouns 

In Bima language, the location of objects or things can be indicated into three 

ways such as  ‘ake=this’, ‘ede=that’, and ‘aka=that’. ‘Ake’ to indicate the objects 
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when it is close to the speaker (proximal). ‘Ede’ to indicate the objects when it is 

close to the addresee (medial). While ‘aka’ to indicate the objects when it is far from 

the speaker and addresee (distal). Morever, the demonstrative pronoun in Bima 

language can be seen in the Table 4.4 below. 

Table 4.4. The Demostratives Pronoun in Bima Language. 

Demonstrative Pronouns 

Proximal  Medial  Distal  

Ake Ede Aka 
 

 

 

4.2.1.2 Locative Adverbs 

The pronounce of locative adverbs in Bima language are almost similar with 

the demonstrative pronouns as mentioned above, however, it is distinguished or 

marked by ‘ta’ such as; ‘ta ake=here’, ‘ta ede=there’, and ‘ta aka=there’. These 

locative adverbs are exactly the same definition as demonstratives pronoun in which 

‘ta ake’ denotes a region is close to the speaker, ta ede denotes a region more remote 

from the speaker and close to the listener, while ta aka denotes a region is distance 

both speaker and listener. Morever, the locative adverbs in Bima language can be 

seen in the Table 4.5 below.  

Table 4.5. The Locative Adverbs in Bima Language. 

Locative Adverbs 

Proximal  Medial  Distal 

ta ake  ta ede  ta aka 
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4.2.1.3 Direction Systems 

The speakers of Bima language tend to mention four corners of direction 

when they refer to the location of things. In bima language, the directions consist of 

‘ɗa=north’, ‘ɗo=south’, ‘ɗi=west’, and ‘ele=east’. Have look the example below. 

 [30] Lao wa’a sa-ɗa       ja        utambeca    ke   one.    

                   go bring pre-north REQ. M vegatable DEM  boy 

                   “carry north this vegatable, boy” 

            [31]  Ama    ku     na   wa’u     ra      lao ɗi      tolo 

                     father 1SG   3SG already past   go  west rice field 

                    “My father has gone to the rice field” 

          

 

 

 

 

4.2.1.4 Topography Systems  

 The spatial deixis of Bima language can be also represented through 

topographical systems or locative positions such as ese (up), awa (down), dei (in), ari 

(out), and ipa (across) dimention. in the Bima culture, the choice of up (ese) or down 

(awa) is motivated by geographical as well as political phenomena. For instance the 

use of ‘ese sape’ it is determined by the higher geographical location of that place or 

at least reaching the area that is going up hills (e.g. ese sambori, ese donggo, etc). On 

the contrary, the use of down (awa) is motivated by the lower geographical location 

of that place (e.g. awa dompu). Consider the examples [32] and  [33] below: 

[32] Mada  ma lao tio   wa’u  ua       ku  ese Sape ke 

        1SG   CL  go look  past uncle  1SG up  Sape now 

       “I am going to visit my uncle to Sape now” 

[33] La eko wa’u    ra       lao awa   Dompu 

        PN     already  PAST go down  Dompu 
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        “Ikbal has gone (down) to Dompu” 

 

 Spatial deixis in Bima language is also expressed according to the topography 

of the sorounding areas. In this case, the use of dei (in), ari (out), and ipa (across) in 

deictic expressions are available in any schoices. Firstly, the use of dei (in) to indicate 

the places which are sarrounded by mountain range or the inside location like  (wane, 

rontu, waro, etc) are address as dei wane, dei rontu, etc. Second, the use of ari (out) is 

the apposite of using dei (in) reffers to the outland location. The last, the use ipa 

(across) to indicate that lands or locations are restricted by the sea or river. Note, in 

Bima language, by mention the word ipa will be representing that the speaker will be 

crossing the sea or river as in the following examples: 

 [34] Ma lao si   dei Wane,  aina         nefa   weli wa’a   keu 

         If   go 2SG in   Wane Negative   forget buy bring crab 

         “If you go to Wane, don’t forget to buy crab” 

[35] Ta    lao balanja     ari  Mbojo ku    ina? 

       2SG go   shopping out  Mboji 1SG  mother 

      “Do you want to go shopping in Bima, Mom?” 

 

[36] Ama    ku    na  wa’u     ra      lao ipa    tolo 

        Father 1SG CL alreadyPAST go across ricefield. 

        “My father has gone to the ricefield” 

 

 

4.2.1.5 Political Dimensions 

  Besides considering of using ese (up) and awa (down) in topographical 

dimention, these expressions also can be represented in political dimention as in the 

examples below.  

[37] Ina      ku    wa’u     ra      lao haji     ese maka 

                 Mother 1SG already PAST go pilgrim up Mecca 

                  “My mother has gone pilgrim to mecca” 

 



52 

 

 In [37] the word maka (Mecca) is a place that has highest religion status. In 

Bima culture, for the highest religion status is addressed as ese (up). 

 

4.2.2 The Aspects of Temporal Deixis in Bima Language  

The temporal deixis in Bima language can be seen into several aspects such as 

adverb of time, time markers, immidiacy markers, clitics. 

4.2.2.1 Adverbs of Time  

The consept of time in Bima language is almost similar with the other 

languages. However, the time in Bima language is represented by ‘ai nai’ when 

experessing about the time of the day, to express the past time it is marked by ‘na’, 

and for future is marked by ‘si’. Have look the list of adverbs of time in Bima 

language in the Table 4.6 below: 

Table 4.6. Adverbs of Time in Bima Language 

Adverbs of Time in Bima Language 

Past ‘na’ Present  Future ‘si’ 

Awi na = yesterday 

Didi na= two days ago 

Tolu di na= three days 

ago 

Sa minggu na= a week 

ago 

Sa mba’a na = a year ago 

Etc. 

Ake= now  

Ai nai na ake/  

sanai ake = today 

Nai si= tomorrow 

Didi si =two days later 

Tolu di si=three days later 

Sa minggu si= a week later 

Sa  mba’a si= a year later 

Etc  

 

4.2.2.2 Clitics 

The other aspects of temporal deixis in Bima language is marked by clitics 

although it is emphasized by the adverb of time as shown in the table above. In the 
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Bima language has been found two kinds of clitics such as proclitics and inclitics. In 

this case, the proclitics indicate the future time of the action, while enclitics indicates 

the past time on the action as well. Note, especially for the proclitic “ma-” is 

indicating the present progressive tense and it can take position for all of persons. 

Have look the Table 4.7 below: 

Table 4.7. Clitics in Bima Language  

Clitics 

Proclitics Enclitics 

ku-  

ma-/mu-  

na-  

ta-  

-ku  

-mu  

-na  

-ta  

4.2.2.3 Time Markers 

In addition, expression of time in the Bima culture is not only marked by 

clitics, but also is marked by ‘ra-’ . In this case, the function of ‘ra-’ to indicate the 

past action if it is expressed before verb as shown in the example below: 

[38] Nami ra- ngaha mu janga     aka   uma     Emo 

        3PL    PAST eat CL chicken  PRE  home   PN 

       “We eaten chicken at Ami’s house”  

 

4.2.2.3 Immidiacy Markers 

As mention above, the time marker ‘ra-’ implicate the past action if it takes 

position before the verb. Otherwise, ‘-ra’ can also take position after the verb and it 

implicates the temporal immidiacy of the action. Note, ‘-ra’ in this position is rather 

unmarked form of the temporal immidiacy marker. Besides that, there is very 

immidiate in action such as ‘-ɗu’. When the speaker expresses ‘-ɗu’, it indicates that 
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it is the most immidiate and there is no reason to delay in it. Consider the examples 

below: 

[39] Lao weha-ra buku nahu  (immidiate action, but it can   delay) 

       Go   take IM book 1SG 

       “take my book” 

 

[40] Lao weha-ɗu buku nahu     (no delay in it) 

       Go   take IM book 1SG  

       “take my book” 

 

 

4.3 The Similarities and Differences Between Spatial and Temporal Deixes in 

English and Bima Language 

4.3.1 The Similarities and Differences Between Spatial Deixis in English and 

Bima Language 

Based on the findings of the aspects of spatial deixis in English and Bima language 

above, it can be determined some similarities and differences as illustrated below: 

4.3.1.1 Similarities 

 The similaties of these two languages in terms of the spatial deixis can be seen 

as follow: 

a. The first similarities of both languages can be seen in aspect of demonstratives 

pronoun and locative adverbs especially in the concepts of proximal and distal as 

in the table below:  

Table 4.8. Demonstratives Pronoun and Locative Adverbs in English and 

Bima Language  

 

Languages 

Spatial Deixis 

Demonstratives 

pronoun 

Locative adverbs 
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English 

Proximal Distal Proximal Distal 

This that Here there 

Bima language Ake Aka ta ake ta aka 

 

b. The other similarities of spatial deixis between English and Bima language can be 

seen in topographical system especially when the native speakers of both 

languages use the words ‘up’ and ‘down’ to indicate the position of locations. In 

English the use of ‘up’ topographically refers to the higher geographical location 

of the place, it is similar with Bima language in the use of ese (up). On the other 

hand the use of ‘down’ refers to the lower geographical location of the place as the 

in the Bima language in the use of awa (down). 

4.3.1.2 Differences 

The differences of spatial deixis between English and Bima language can be 

seen from the use of demonstrative pronoun and locative adverbs. In English only has 

two ways in pointing out the objects such (this and that) and neither lovacative 

adverbs do (here and there). While the Bima language demonstratives has three ways 

in  pointing out the objects (ake, ede and aka) and neither the locative adverbs do (ta 

ake, ta ede, and ta aka). as shown table below:  

Table 4.8. Demonstratives Pronoun and Locative Adverbs in English and 

Bima Language  

 

Languages 

Spatial Deixis 

Demonstratives pronoun Locative adverbs 

 Proximal Medial Distal Proximal Medial Distal 
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English this - That here - there 

Bima language ake Ede Aka ta ake ta ede ta aka 

 

Another differences between English and Bima language in the spatial deixis, 

in which Bima language has rich aspects of spatial deixis than English. As has been 

discussed above, the spatial Bima language deixis can be seen on how the the 

speakers of Bima use; the four corners of direction (ɗi, ɗa, ɗo, and ele), topographical 

dimention (ese, awa, dei, ari, and ipa) and political dimention (ese and awa) to 

indicate the spesific location of place. While in English those aspects do not exist in 

common communication as the speakers of Bima do. To reflect the location of place 

in English, the speakers tend to use the prepositions like ‘in’ or ‘to’ (e.g. go to Bima) 

instead of using the spesific position or location as has been found in the Bima 

language (e.g. lao ese Mbojo).  

4.3.2 The Similarities and Differences Between Temporal Deixis in English and 

Bima Language 

4.3.2.1 Similarities 

The similaties of these two languages in terms of temporal deixis can be seen 

as folow: 

a. Lexicalisation of temporal deixis 

In the lexicalization of temporal deixis, both English and Bima language 

have similar concetp of adverbs of time which represent the past, present, and 

future.  As has been mentioned above (see table 2), the lexicalization of temporal 
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deixis (adverb of time)in English consist of now, today, soon, then, tomorrow, 

yesterday, two days ago, two days later, last week, last month, next week, next 

month, etc... These adverbs in English will represent three dimention of time such 

as past, present, and future. Similarly, the Bima language also has adverb of time 

which represent the past, present, and future. As has been explained above, in 

Bima language, the adverb of time for past is marked by ‘na’ such as awina 

(yesterday), didi na (two days ago), samingguna (a week ago), etc. The fiture is 

marked by ‘si’ such as naisi (tomorrow), didi si (two days later), saminggu si (a 

week later), etc.  While the present consist of sanai ake/ai nai na ake (today), 

ake/ke (now).  

b. Grammaticalization of Temporal Deixis 

The other similarities between English and Bima language of temporal 

deixis can be seen from grammaticalizationin in terms of tenses. The tenses in 

English and Bima language are represented by the pest, present, and future. It 

means that, both languages share a certain manner in showing the certain time of 

the action or even. The English expresses the past tense by using certain suffix 

depends on the types of the verbs (regular and irregular). The suffix -ed is used for 

the regular verb, while suffix –t and –en  for the irregular one. Similarly, the Bima 

language also share the past tense. The Bima language past tense is marked by the 

time marker ‘ra-/ru-’ and dominantly denoted by the enclitics. Note, in the 

common use of Bima language, both the time marker ‘ra-/ru-’ and enclitics are 

used together to express the past tense.  
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In the future, both languages also shase the same tense. The English future 

tense is using auxiliary verb such as ‘will’. While in Bima language expresses the 

future tense by using proclitics and immidiacy marker ‘-ra/-ru’ and ‘-ɗu’. Note,  in 

Bima language, the inclitics and immidiacy markers can be used together.  

In the present tense both languages also have similar although the English 

present tense is expressed by the suffix –s that agrees with the third singular 

person and appears with the zero markers in the verb when the subjects are not the 

third singular person. Similarly, the Bima language also expresses the same tense 

with the zero marker for the persons.  

4.3.2.2 Differences  

Basically, the differences of two languages appear in the respect of how they 

express their tenses even in the three tenses they share in common (past, present, and 

future). However, In English has many other forms to express the tense as has been 

mentioned in the previous discussion in which the additional aspect of this language 

such as in past progressive tense, past perfect progressive tense, present perfect 

progressive tense, and other related forms. The most salient different of these two 

languages raise in the number of such tenses (forms) and they have the aspects as 

well. In English has five inflectional suffix such as –s, -ed, -t, -ed, and –ing with four 

forms of aspectual such as has, have, had and will in which it is developed into 

twelve forms of tenses. While in Bima language only has three morphologycal form 

of tenses such as (proclitics, enclitics, past marker ra-, and immidiacy marker –ra/-ru, 

and –ɗu).  
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4.4  The Constribution of Using Bima Language Deixes in Teaching English 

Based on the Students and Teachers’ Point of Views  

This section the researcher presents the result of teaching English deixes by 

using Bima language deixes in order to answer the research question in chapter one 

concern with “is there any positive constribution of using Bima language deixes in 

teaching English based the students and teachers’ point of views”.  The data of this 

research was collected by using video recorder, reflection, and interview. In this case 

the use of; (a) video recorder to know how the students activity in the teaching and 

learning process, (b) reflection to know the improvement of the students English 

ability before and after applying the method, and (c) interview (students and teachers) 

to know how their responses or comments of using Bima language in teaching 

English in terms of strengthens and weaknesses. 

Based on the the result of using three data collections above,  the researcher 

analysed them as in the illustration below: 

5.4.1   Video Recorder 

During teaching and learning process, the activity would be recorded by using 

video. In this case, the researcher choosen one of the students to record it.  The video 

recorder showed that the students looked very anthusiastic in learning English. They 

were very active and cohesive in translating every untterance that mentioned by the 

researcher in Bima language and not even one of them felt shy or ashame to speak 

English dealing with the materials that have been taught by the researcher.  

5.4.2 Reflection 
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In this case, reflection aims to see the improvement of the students’ ability 

after giving the materials. In the last meeting after all of materials already given them, 

their ability would be orally tested in which the researcher expressed the sentences in 

Bima language then they translated into English dealing with the spatial and temporal 

deixes. The result of the reflection showed that, the students were able to tranlate all 

of the utterances from the Bima language into English by using good pronunciation.  

5.4.3   Interviews 

In order to know the strengthens and weaknesses of using Bima language 

deixes in teaching English, the researcher conducted the interview to the students and 

English teachers. For the students, they would be interviwed after they learned 

English by using Bima language, while for the English teachers would be interviewed 

after they observed the researcher performing or applying the teaching method in the 

classroom. The responses from students could be classified into four part such as; 

positive resposse, negative response, semi-positive response, and semi-negative 

response.  

From all of the catogories of the students responses above, it can be 

classified that most of students responses (85%) are categoried as positive 

responses. The second clasification is the semi-positive responses with the 6%  

students in which these students little  bit interesting to learn by using this method. 

The third clasification is semi-negative responses in which there were 6% students 

who gave this responses, and the last clasification is negative responses in which 

there were only 1 (3%) students who gave this responses. Therefore, it can be 

concluded that there is positive constribution of using Bima language deixis in 
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teaching English in students’ perspectives. Due to the most of students (85%) are 

happy and interested in learning English by using Bima language. Consider the 

Table 5.9 below: 

 Table 5.9. The Clasification of Students’ Responses 

Response 

Clasifications 

Namber of Students Percentage (%) 

Positive 30 85% 

Negative 1 3% 

Semi positive 2 6% 

Semi negative 2 6% 

Total  35 Students 100% 

 

5.4.3.1 The English Teachers’ Responses  

In this research, the reseacher interviewed two English terachers after they 

observed him in the classroom during the teaching and learning process. In the 

interviewing, the researcher recorded their responses in order to be analyzed. Their 

responses could be classified into two parts such as positive and negative responses. 

a. Positive Responses 

The result of the iterview to the both English teachers proved that using 

Bima language deixes can give positive constribution in teaching English, it can 

improve the students’ English ability especially in aspects of spatial and temporal 

deixes. The students can learn English start from the basic words of deixis and 

going to the sentences. Besides that they are very communicative in the translating 

the utterances which delivered by the researcher in Bima language.  
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The second English teachers added that the structure forms both languages 

are not so far different so that students were easy to interpret the utterances from 

Bima language into English.  

Based on the responses of both English teachers above, it can be concluded 

that using Bima language deixes able to give positive constribution especially in 

teaching English  deixes. 

 

b. Negative Responses 

The discussion above is the positive side of using Bima language deixes in 

teaching English deixes based on the teachers’ perspective. However, the English 

teachers also given the negative perpective of using of this method.   

First they claimed that Bima language is the natural language of all 

students in the classroom of course the students were easy to translate into English, 

but on the other hand, Bima language is rather complicate to be translated into 

English because there are many certain marks that should be considered like (ja, 

ma, pu, ru, etc). Therfore, as the English teacher should make good formulation in 

matching the structure of language in Bima language and English. 

Second, they suggested that we could not  regularly use all of Bima 

language in teaching students, it probably make them bored, it might be better if it 

is applied one time for one semester as the combination with other method. 

Besides that it is also the big challenge of us as the English teacher, because 

applying the Bima language is not easy as the researcher did. The teacher should 

be more active, communicative, and powerful. 



63 

 

CHAPTER V 

DISCUSSIONS 

This section discusses the findings in the chapter four to answer all of the 

research questions in the chapter one. In this discussions cover the spatial and 

temporal deixes in English, the spatial and temporal deixes in Bima language, the 

similaties and diferences between English and Bima language, and the positive 

constribution of using Bima language deixis in teaching English based on the students 

and teachers point of views. 

5.1 Spatial and Temporal Deixes in English 

The spatial and temporal English deixis that have been found in the Chapter 

Four is discussed below. 

5.1.1  Spatial Deixis in English 

As has been explained in the previous chapter, the spatial deixis concerns with 

the specification of locations relative to anchorage points in the speech event. It can 

be described into two basic ways to the objects in the speech event such as by 

describing or naming them on the one hand, and by locating them on the other hand 

(Lyons, 1977:  648). On the other hand, spatial deixis indentifies at least three typical 

kinds of location such as objects, areas, and spaces. Ideally, the language has provides 

saparate words or expressions for this case in order to identify or clarify the 

spesification of the location of things whether the things or places are far or close 

from the speaker or hearer. Therefore, talk about spatial deixis certainly we will talk 
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about the locative dimention in the event of the speech or conversation. In English, 

the spatial deixis can be found  into several aspects such as demonstratives pronoun, 

locative adverbs, and topography systems.  

5.1.1.1 Demonstratives Pronoun in English 

One of the most obvious place deictic terms in English is demonstrative  

pronoun. Demonstrative  pronoun serves important rule in the communicative 

interaction between the interlacutors. It functions to point out the position of things 

whether it is far or close to the speakers or hearers. In English, there two 

demostratives such as ‘this’ and ‘that’ with the plural forms such as ‘these’ and 

those’. ‘This’ or ‘these’ to point out the thing which is close to speaker (proximal), 

while ‘that’ or ‘those’ to point out the thing which is far from the speaker (distal) as 

mentioned in the Table 5.1 below: 

Table 5.1. Demonstrative in English 

Forms  Proximal Distal  

Singular  This That  

Plural  These Those  

 

In the deictic feature, contrasting the relative spatial location on their 

referents ‘this’ and ‘that’ can be illustrated in English by considering the following 

conversation between Mary and John: 

In this situation John and Mary are sitting at a table on which two bowls of 

apples are placed, A and B; bowl A is nearer to both John and Mary and bowl B is far 
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away from both of them. Mary offers John a bowl of apples. She could offer A or B, 

saying in the other case would you like this one? Suppose that John choose the other 

bowl depending on whether he had been offer A or B. Consider the following 

example: 

[1]  Mary: would you like this one    (pointing at A)  

      John: No, I would rather have that one   (pointing at B) 

[2]  Mary: would you like that one    (pointing at B) 

      John: No, I would rather have this one   (pointing at A) 

 In [1] Mary offers John the nearer bowl and refers to it by this. However, John 

prefers the farther one, and refers to it by that. While in [2] Mary offers John the 

farther one, and refers to it by that. He again prefers the other one; he can not refer to 

it by that, since it is nearest to him of the two bowls, and must use this. Note that the 

response in [2] could be expanded to: No, I would rather have this one [pointing at A] 

than that one [pointing at B].  

 In another case, Demonstrative pronoun is used in Noun Phrases (NPs) which 

refer to object present in the situation of the utterance, with ‘this’ is applying to 

objects relatively close to the speaker (proximal), and that to objects relatively distant 

from the speaker (distal) as in the following example: 

[3] This mango looks riper than that one 
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5.1.1.2 Locatives Adverb in English 

The spatial deixis in English can be also represented by the locative adverb 

such as ‘here’ and ‘there’. These have parallel deictic as demonstrative pronoun ‘this’ 

and ‘that’ in which here denotes a region is close to the speaker (proximal), while 

there denotes a region is distance from both speaker and listener (distal).  

In line with demonstratives pronoun ‘this’ and ‘that’, the locative adverb in 

English ‘here’ and ‘there’ can be contrasted by using the same illustration at which 

John and Mary are sitting on the table. In this illustration, suppose now that A and B 

are plates. In this situation, Mary holds a cake in her hand and enquires as to which 

plate she should put it on. Consider the two scenarios below: 

 [4] Mary: shall I put it here?   (pointing at A) 

      John  : No, put it there    (pointing at B) 

 [5] Mary: shall I put it here?   (pointing at B) 

    John : No, put it here     (pointing at A) 

Exactly the same discusion applies as for this and that in which in [4] Mary 

asks John to which plate that she should put the cake while she points to the plate 

A, and refers to it by ‘here’. However, John tells her to put the cake to the farther 

plate, and refers to it by ‘there’. While in [5] Mary asks John that she wants to put 

the cake to the farther plate, and refers to it by ‘here’. However, he again decides 

that mary should put the cake to the plate which is close to him, and he cannot 

refer to it by there, since the plate is nearest to him, therefore he must use ‘here’. 

Note that the response in [5] could be expanded to: No, I would rather you put that 

cake here [pointing at A] than there [pointing at B]. 
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In other case, demonstrative pronoun can co-occur with locative adverb. It 

participates in the proximal and Distal distinction, in other word demonstrative 

pronoun and locative adverb must agree, for instance, this book here, those bags 

over there, but not *this book there. 

To sum up, it is clear that this and here carry the meaning of (proximal), 

while that and there carry the meaning of (distal). As in the Table 5.2 below: 

Table 5.2 Demonstratives and Locative Adverbs in English 

Deictic Feature  Demonstratives  

Pronoun  

Locative Adverbs  

Proximal  This  Here  

Distal  That  There  

 

5.1.1.3 Topography Systems  

Besides demonstrative and locative adverbs, the aspect of spatial deixis in 

English can be also seen from the topography system such as ‘up’ and ‘down’. It is 

hypothesized that, this kind of deixis is determined by the speakers based on their 

sence of location of places by looking at the topography dimention. For instance, 

‘up’ and ‘down’, these words are used by the speaker to represent the location or 

position of the places as in the example bellow: 

[6] I go down town 

[7] Let’s go up to the Scotland 

 Based the examples above, in the utterance [6] topographically 

indicates that, in speaker’ sense the location of town is lower position, therfore he 
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addresses the town as down town. On contrary, the utterance in [7], 

topographically the Scotland’s locative is upper than the speakers, therefore, the 

speaker addresses the Scotland as up.  

5.1.2 Temporal Deixis in English 

In the previous chapter, the researcher has briefly discussed the term of 

temporal deixis which is refers to the time at which a communication act takes place 

or the time at which the message is sent or received (Fillmore, 1966). The location of 

an event is represented by time and tense constitutes the deictic center in the utterance 

of a speaker. Furthermore, Levinson (1993: 73) stated that the basis for systems of 

reckoning and measuring time in most languages seem to be the natural and 

prominent cycles of day and night, lunar months, season and years, etc. In this 

finding, the researcher discussed two aspects of temporal deixis in English in terms of 

lexicalization and grammaticalization of temporal deixis. 

 

4.3.2.1 Lexicalization of Temporal Deixis 

The lexicalization of temporal deixis refers to the ‘time adverbs’ which are 

clarifying the time, event, or action that happen in the past, present, and future. In 

English, there are a numbers of temporal deixis include in lexicalization as mention in 

the Table below:  

Table 5.3. The Lexicalization of Temporal Deixis in English  

Lexicalization of Temporal Deixis 

Past  Present  Future  
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Yesterday 

Two days ago 

Last week 

Last month 

Last year 

Etc.. 

Now  

Today  

This day 

Then  

Soon  

Tomorrow 

Two days later 

Next week 

Next month 

Next year 

Etc .. 

 

The numbers of lexicalizations as mentioned on the table above are giving 

the clearly information about the time of the action. Have look the example of the 

word ‘now’ below: 

 [8] read the book now     

 [9] Now I am doing my homework 

Based on the two examples above, Both utterances indicate the function of the 

lexical now in which the word now can be interpreted has different meaning. In [8] 

now represents the meaning in which the action has not been performed. yet. While in 

[9] now represents  the meaning in which the action is going on.  

Morover, the word ‘right’ and ‘just’ are narrow the vagueness with ‘now’. 

Therefore, we can say ‘just now’ or ‘right now’. Concequently, in the expression with 

‘right’ the addressee is assumed the message as it is being produced, and therefore it 

is able to identify the intended time, but ‘just now’ is generally used to indicate a 

short period of time before the coding time as in the example below: 

[10] I saw you just now 

 In another case, time periods that are located at far distances such as 

‘earlier’ will be called it ‘past action’ which consist of some expression like 

‘yesterday’ three days ago, last week, last year, etc. While the time periods that are 
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located at far distances such as ‘than’ or ‘later than’ will be called it ‘future action’ 

which consist some expressions like tomorrow, two days later, next week, next year, 

etc. Consider the following examples: 

[11] We studied English three days ago           (past action) 

[12] I will go to Jakarta text week    (future action) 

 

4.3.2.2 Grammaticalization of Temporal Deixis  

Grammaticalization of temporal deixis could not be separated with the terms 

of ‘tense’ because tense itself is function to express essentially the concept of time. In 

English, tense consist of three dimensions: past, present, and future. Although the 

future form morphologically is not include in tense, it is due to the future form has no 

inflectional affixation attach to verb and change its form as the present and the past 

do. However, it is mainly constructed by the use of modal auxiliary “will” to indicate 

the event that happen in the future. Therefore, in this section the researcher briefly 

presents twelve kinds of tenses in English such as simple present, present progressive, 

present perfect, present perfect progressive, past tense, past progressive, past perfect, 

past perfect progressive, future tense, future progressive, future perfect, and future 

perfect progressive.  

a. The Simple Present  

The simple present form is used to express the habitual action and general 

truth. Morphologically, the English present form is recognized by the attachment 

of the suffix –s that occupies as the present tense marking such as take-s, eat-s, 

read-s, jump-s, etc. It cam be illastrated  as in the sentences below: 
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[13] She take-s a book 

[14] Mary eat-s rice  

The two grammatical funtions served by this inflectional suffix deals with 

the tense and the person agreement as it agrees to the third singular person as well. 

b. Present Progressve Form 

This tense is used to express something or action going on now. This tense 

is formed with the helping “to be” in present forms. Menwhile the verb is marked 

by suffix –ing to denote the progressive aspect as in the following sentences: 

[15] I am go-ing to school now 

[16] You are writ-ing my thesis 

c. Present Perfect Form  

This tense serve to explain the action that started in the past and still 

happen in the current time. When it finished in the past time, the time is not clear 

mentioned. The essence of this tense is formed with the present tense “to have” 

plus the past participle of the verb (which can be either regular or irregular in 

form). Have look the examples in the sentences below: 

[17] He has work-ed as a teacher for 6 years 

[18] They have learn-t English for 3 year 

The first and the second sentence used the suffix –ed and –t in its regular 

and irregular verbs.  

d. Present Perfect Progressive  

This tense is almost the same discussion with the progressive aspect in the 

tense above in which it indicates a continuous action that has been finished at 



72 

 

some point in the past or that was initiated in the past and continues to happen. 

The essense of this tense is formed with the modal "HAVE" or "HAS" (for third-

person singular subjects) plus "BEEN," plus the present participle of the verb 

(with an -ing ending) as in the following example: 

[19] She has been waiting for you since 5 years. 

e. The Past Form 

The past tense generally describes a state that existed or an event that 

actually occurred in the past and was prior to the moment of speaking. The basic 

meaning of the simple past tense is to denote definite past time in other word that 

took place at a given time or in a given period before the present moment. The 

main indicator of the simple past form is determined by the regular and irregular 

verbs as in the examples below: 

[20] They worked to the rice field yerterday 

[21] They did not work to the rice field yesterday 

[22] Did they work  to the rice filed yesterday? 

In the positive sentence both regular and irregular verbs will be directly 

used as in [20], while in the negative and interrogative forms, it will use past 

auxiliary “did” as in the [21] and [22]. 

 

f. Past Progressive Form 

The progressive past form is usually to denote the certain time, in this case 

is happen in the past. An action is said to happen in progressive aspect when the 

process is ongoing which commonly happen over another action e.i. it explain an 
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ongoing action or state when another action happens. Morever, this tense is formed 

with the helping "to be" in the past tense with the suffix of the progressive is 

shown by the –ing in the verb as in the following sentences: 

[23] I was read-ing when he came. 

For this tense, the past and auxiliary verbs are needed in denoting the 

progressive aspect through its verb with the inlflectional suffix –ing. 

 

g. The Past Perfect 

Past perfect tense is used to indicate the action that perfectly done before 

another action finished in the past. This tense is formed with the past tense form of 

“HAD” plus the past participle of the verb (which can be either regular or irregular 

in form). Have a look the examples below: 

[24] She had finished her job when you arrived here  

[25] My mother had cooked when I woke up. 

 To indicate the past perfect, we use auxiliary “had” before past participle 

finished in the first sentence and cooked in the second sentence. 

h. Past Perfect Progressive  

This tense is almost similar with the past progressive above in which this 

tense informs the ongoing process that had been started in the past before another 

action happen. In this case, the suffix –ing is still used. However, to indicate the 

past perfect progressive, this tense is formed with the modal “HAD” plus “BEEN” 

plus the present participle of the verb (with an -ing ending) as in the example 

below: 
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[26] I had been work-ing there for almost five years when I got accident  

i. The Future Form  

There is no obvious future tense in English corresponding to the time/tense 

parallel for present and past. In other words, the future tense is not 

morphologically represented in English. The future tense in English expresses 

future time relative to the present moment of speaking. It refers to states that may 

exist and events that may take place forwards in time. To indicate the future form, 

it is actually expressed through modal verbs such as “will” as in the following 

examples: 

             

[27]   I will do my best 

              

  [28] He will be here an half hour  

 

j. Future Progressive  

Future progressive form is usually to denote the certain action which is 

ongoing in the future. To express the future progressive form we will use the 

auxiliary verb WILL + BE + active participle for an action over a period of future 

time. It means that we will be in the middle of an action. Have look the examples 

below: 

[29] I cannot meet you at four I will be study-ing 

[30] By this time next week I will be test-ing my students 

k. The Future Perfect 
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Future perfect tense is used to indicate the action that perfectly done before 

another action finished in the future. The formulation of the future perfect form is 

marked by modal WILL + HAVE + past participle as in the following examples: 

[31] He probably will have call-ed me when his parents arrive  

[32] Tatan will have finish-ed his homework when he comes tomorrow. 

l. The future Perfect Progressive 

Future Perfect Tense Progressive is a form of the verb used to express an 

action event or events that would have been going on for so long at specific points 

in the future. As in the future progressive, the inflectional suffix –ing is still used 

and the auxiliary verb will + have + been before the verb. Consider the example 

below: 

[33] My wife will not have been sleep-ing before I come home 

 

 

5.2  The Aspects of Spatial and Temporal Deixes in Bima Language 

In this section, the researcher delivered the aspects of spatial and temporal 

deixes that have been found in Bima language. The data of this research was taken 

through observation and ellicitation interview. 

5.2.1 The Aspects of Spatial Deixis in Bima Language  

The spatial (place) deixis in Bima language could be found in some aspects or 

dimentions such as deixis system, direction, topography, and politic dimention. 

5.2.1.1 Demonstrative Pronouns 
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In the previous section, it already discussed the demonstratives in English 

where it has two ways to indicate the location of things such as ‘this’ and ‘that’. 

However, In Bima language has more complex demostratives pronoun, in this case 

there are three ways to point out or to indicate the location of things such as 

‘ake=this’, ‘ede=that’, and ‘aka=that’. In the Bima culture, ‘ake’ to indicate the 

objects when it is close to the speaker (proximal), ‘ede’ to indicate the objects when it 

is close to the addresee (medial), and ‘aka’ to indicate the objects when it is far from 

the speaker and addresee (distal). Morever, the demonstrative pronoun in Bima 

language can be seen in the Table 5.4 below. 

Table 5.4. The Demostrative Pronoun in Bima Language. 

Demonstrative Pronouns 

Proximal Medial Distal 

Ake ede Aka 

 

For examples: 

[34] Buku ake ke    ntau  nahu                (close to the speaker) 

       Book D   RED possess  1SG 

       “This book belongs to me” 

[35] Tas ede de     ntau   nggomi       (close to the hearer) 

        Bag D  RED possess 2SG 

        “That bag belongs to you” 

 

[36] Kadera aka ka     ntau  guru      (distance both speaker and hearer) 

       Chair    D  RED possess  teacher 

       “That chair belongs to teacher” 
 

 

5.2.1.2 Locative Adverbs 

The locative adverbs in Bima language are looked almost the same utterance 

as demonstrative pronouns as mentioned above, but it is always distinguished or 
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marked by ‘ta’ such as; ‘ta ake=here’, ‘ta ede=there’, and ‘ta aka=there’. These 

locative adverbs are exactly the same definition as demonstrative pronoun in which ta 

ake denotes a region is close to the speaker, ta ede denotes a region more remote from 

the speaker and close to the listener, while ta aka denotes a region is distance both 

speaker and listener. Morever, the locative adverbs in Bima language can be seen in 

the Table 5.5 below. 

Table 5.5. The Demostrative Pronoun in Bima Language. 

Locative Adverbs 

Proximal  Medial Distal 

     ta ake  ta ede  ta aka 

 

For examples: 

 [37]  Ma mai   si    ta ake, wa’a    ja      buku  nahu 

         CL come 2PL   LA      bring REQ.M book 1SG 

         “If you come here, please bring my book!” 

 

 [38] Lampa pu      ta ede, ma   ne’e   si     tio  uma   nahu 

        Walk IMP.M  LA    CONJ want 2SG see home 1SG 

        “Walk there, if you want to see my house” 

 

 [39] Wi’i pu       oto mu     ta aka 

         Put IMP.M car 2SG    LA 

         “Put your car there” 

 

 

5.2.1.2  Direction Systems 

The spatial deixis in Bima language also include the four direction i.e. the 

speakers in Bima tend to address the location by reffering with the four corners of 
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direction. In bima language, the directions consist of ‘ɗa=north’, ‘ɗo=south’, 

‘ɗi=west’, and ‘ele=east’. Consider the following examples. 

[40] Lao wa’a sa-ɗa      ja         utambeca    ke    one.    

        go bring pre-north REQ. M vegatable DEM  boy 

       “please carry north this vegatable, boy” 

[41] Ama    ku    na   wa’ur    lao  ɗi    tolo 

        father 1SG  3SG already go  west rice field 

       “My father has gone to the rice field” 

          

In the sentence [40] indicates that a mother uses the word (sa-ɗa) means that 

the position of a mother and child are in the south of their house, and a mother use the 

word ‘wa’a’ means that she wants her child to bring north the vegatable to the house. 

While it is the same case as in [41] the speaker use the word (ɗi) to the word ‘tolo’ 

(rice filed) indicates that the position of the rice field is in the west from the speaker.  

 

5.2.1.3  Topography Systems  

 Besides the use of direction to indicated the location of things, the spatial 

deixis of Bima language can be also represented through topographical system 

(spatial dimention) such as ese (up), awa (down), dei (in), ari (out), and ipa (across) 

dimention. In this case, the use of up (ese) or down (awa) is motivated by 

geographical as well as political phenomena. For instance the use of ‘ese sape’ it is 

determined by the higher geographical location of that place or at least reaching the 

area that is going up hills (e.g. ese sambori, ese donggo, etc). On the contrary, the use 

of down (awa) is motivated by the lower geographical location of that place (e.g. awa 

dompu, awa mataram, etc). Consider the examples [42] and  [43] below: 

[42] Mada ma lao tio  ua      ku   ese Sape  
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       1SG  CL  go look uncle 1SG up  Sape  

       “ I will visit my uncle to Sape now” 

 

[43] La eko wa’u     ra       lao awa   Dompu 

        PN    already  PAST go down  Dompu 

        “Ikbal has gone (down) to Dompu” 

 

 Spatial deixis in Bima language is also expressed according to the topography 

of the sorounding areas. In this case, the use of dei (in), ari (out), and ipa (across) in 

deictic expressions are available in any schoices. Firstly, the use of dei (in) to indicate 

the places which are sarrounded by mountain range or the inside location like ( wane, 

rontu, waro, etc) are addressed as dei wane, dei rontu, etc. Second, the use of ari (out) 

is the apposite of using dei (in) reffers to the outland location (e.g. ari Mbojo, ari 

Belo), etc). The last, the use ipa (across) to indicate that lands or locations are 

restricted by the sea or river. Note, in Bima language, by mention the word ipa will 

be representing that the speaker will be crossing the sea or river whether the speaker 

refers to the inland or outland.  Consider the following examples: 

[44] La siti ra lao na ɗei Wane 

       PN   PAST go CL in Wane 

       “Masita has gone to Wane” 

[45] Ina       ku   wa’u      ra      lao ari Mbojo 

        mother 1SG already PAST go out  Mboji  

       “My mother has gone to Bima?” 

 

[46] Ama    ku    wa’u     ra      lao  ipa    tolo 

       Father 1SG already PAST go across ricefield. 

      “My father has gone to the ricefield” 

 

5.2.1.4 Political Dimensions 

 Beside considering of using ese (up), awa (down), and da (west) in 

topographical dimention, these expressions also can be represented in political 
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dimention. For instanse, the use of ese (up) in the political dimention it refers to: first, 

to the high religion status of the place like Maka (Mecca), Sigi (mosque) as in [47], 

second the Bima people have egocentric view of the  Bima it self as higher place 

from others. In this case, people in Bima referring the Bima itself as up when they 

return home to Bima, they will express lao ese (Mbojo)  (go up to Bima). It is the 

opposite with the use of awa (down), according to Yusra (2014) argued that “One can 

hypothesize that the use of awa (down) for respectable and politically powerful 

places like Jakarta, Bali, Mataram, Sumbawa, and Dompu indicates the Bima 

speaker’s egocentric view of Bima (i.e. the Kingdom of Bima) as the highest center 

of political power as in the [47]-[50] below: 

[47] Ina       ku     wa’u     ra     lao haji    ese Maka 

       Mother 1SG already PAST go pilgrim up Mecca 

      “My mother has gone pilgrim to mecca” 

 

[48] Hima wa’u   ra      lao ese sigi 

      PN already PAST go up  mosque 

       “Ahmad has gone to the mosque” 

 

[49] Ndai ta  puasa  ese mbojo mba’a ake 

      1P  CL fasting up Bima    year     this 

       “We will fasting in Bima this year” 

 

[50] Mada ma lao oto             sa’e      ku   awa  Bali naisi 

      1SG   CL  go accompany old bro 1SG down Bali tomorrow 

      “I will accompany my old brother to Bali tomorrow” 

 

[51] La ma’i wa’u ra     lao kulia   awa   Jawa 

         3SG       has  PAST go lecture down Java 

        “Ismail has gone study in Java” 

 

 Besides the use of ese and awa, the word da (north) also includes the political 

dimension in which it refers to the certain location of places like Madina (Medina). In 

this case the native speakers of Bima refers to Madina (Medina)  as da (north) instead 
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of awa (down) due to this place also has high religion status. Consider the example 

below: 

 [52] Nami ra lao mu da Madina 

                   1PL PASTgo1PL north Medina 

         “we gone to Medina”  

 

5.2.2 The Aspects of Temporal Deixis in Bima Language  

The temporal deixis in Bima language can be seen into several aspects such as 

adverbs of time, time markers, immidiacy markers, clitics. Those aspects will be 

discussed bellow: 

5.2.2.1 Adverbs of Time  

As stated in finding, the consept of time in Bima language is almost similar 

with the other languages. However, the time in Bima language is represented by ‘ai/ 

ai nai’ when experessing about the time of the day, month or year (e.g. ai mba’a na 

ede). While to express the past time it is marked by ‘na’ (e.g. awi na), to express the 

present time it is used ‘sa nai/ ai nai’ which is followed by adverb  of time ‘ake’ (e.g. 

sanai ake), and for future is marked by ‘si’ (e.g. nai si). Have look the list of adverbs 

of time in Bima language in the Table below: 

  



82 

 

Table 5.6. Adverbs of Time in Bima Language 

Adverbs of Time in Bima Language 

Past ‘na’ Present  Future ‘si’ 

Awi na = yesterday 

Didi na= two days ago 

Tolu di na= three days 

ago 

Sa minggu na= a week 

ago 

Sa mba’a na = a year ago 

Etc. 

 

Ake= now  

Ai nai na ake/  

sanai ake = today 

boupa=just now 

Nai si= tomorrow 

Didi si =two days later 

Tolu di si=three days 

later 

Sa minggu si= a week 

later 

Sa  mba’a si= a year later 

Etc.  

 

Moroever, in Bima culture, mention the amount of the day before and  after is 

the most important to express the activity that already done or will be doing in the 

temporal of a week is a must for the speakers of Bima as the example on the table 

above. While the time markers ‘na’ and ‘si’ are the most important to be mentioned to 

mark the past or future action. Consider the example bellow: 

[53] Nami ra        ngaha mu janga    upadi       na 

        2 PL  PAST  eat     CL  chicken four day TM. past 

        “We ate chicken four days ago”. 

 

[54] Mada ka  lao   awa Mataram   upadi       si 

       1SG  CL   go   down Mataram  four days  TM. Future 

       “I will go to Mataram four days later”. 

    

5.2.2.2  Clitics 

The temporal deixis especially tenses (past and future) of Bima language are 

dominantly denoted by the clitics. In the Bima language, the function of clitics 

indicates the time of the actions.   In Bima language clitics take position into two 

parts such as proclitics and enclitics as shown in the table below. The existence of 



83 

 

clitics to precede and follow the verb is termed differently in which Halpern (in 

Spencer and Zwicky, 2015: 1) expresses that “Clitics which form a prosodic unit with 

a host on their left are enclitics, while those forming a unit to their right are 

proclitics”. Again, in Bima language proclitics commonly indicate the future time of 

the action, while the enclitics indicate the past time of the action. Note, in this 

research also found that, especially for the proclitic ‘ma-’ can represent the present 

progressive tense and it is agreed by all of the persons. Have look the Bima language 

clitics in the Table 5.7 table below:  

Table 5.7. Clitics in Bima Language  

Clitics 

Proclitics Enclitics  

ku-/ka-  

ma-/mu- 

na-  

ta-   

-ku 

-mu 

-na 

-ta  

 

a. Proclitics  

As shown in the table above, proclitics in Bima language consist of ku-, 

ma-/mu-, na-, and ta-,. Those proclitics represent the future time of the action as 

the following: 

 [55] Mada ku-lao awa Mataram 

        1SG  CL go  down Mataram 

        “I will go to Mataram” 

  

 [56] Nami ma-suna               ra    ana      mu   

         1PL   CL  sircumcision IM  child   1PL 

        “We will sircumcision our child” 
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 [57] Sia  na-mai   ara    uma    ndai   ta      

        3SG CL come PRE  home  1PL  1PL 

        “He will come in our home” 

 

 [58] Ita    ta-lao weha ao     pu        ana    ta  

        2SG CL  go pick up   Imp.M  child   2SG. HON 

        “You should pick up your child” 

 

As shown in the sentence In [55] the proclitic ku- agrees with 1st singular 

person and denotes the future action when it is attached to the verb. Note, the 

proclitic ku- also has variant ka-, it appears in the same position and processes 

exactly the same meaning. Interestingly, this variant only be found in the proclitics 

not in the enclitic. In the [56] the proclitic ma- as future marker when it precedes 

the verb and it appears not only with first plural person , but also it appears with 

second singular person (e.g. nggomi ma suna ra ana mu= you will sircumcision 

your child).  In [57] the proclitic na- appears with third singular person and it 

denotes the future when it precedes the verb. While in [58] the proclitic ta- denotes 

the future when it takes position before the verb and alway agrees with the second 

singular persong especially for the honorific person. 

In addition, the proclitic ‘ma’ not only indicates the future, but olso it 

indicates the present progressive tense as long as the utterance is followed by the 

adverb of time at the end of the sentence as in [59]-[62]. In this case, the function 

of adverb of time to denote that person is doing an action. Interestingly, the 

proclitic ‘ma-’ can take position to all of the persons as in [59]-[62]. 

 [59] Aina    ngango, nahu ma-tano’o ke 

        Negative noise 1SG CL study  AT 

        “Don’t be noise I am studing now” 

 

 [60] Nggomi ma-tana’o de, ta lao pede 
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        2 SG     CL  study AT,1PL go later 

        “You are learning now” we will go later” 

 

 [61]  Aina      hako,    sia    ma-tana’o ka 

         Negative disturb 3SG CL  study  AT 

        “Don’t disturb, she is studing now” 

 

 [62] Nami ma-tana’o ke 

         1PL  CL  study AT 

        “We are studing now” 

 
b. Enclitics  

In line with the proclitic, the enclitic in Bima language is not only denote 

the person but also sensitive the tense of the past when it is preceded by the verb. 

The enclitics in Bima language are the same as the proclitics, however, its position 

take place after the verb. Consider the examples below: 

 [63] Mada lao-ku   awa Mataram 

        1SG  go CL  down Mataram 

        “I gone to Mataram” 

  

 [64] Nami suna            mu  ana   mu   

        1 PL  sircumcision CL child  1PL 

        “We  sircumcision our child” 

 

 [65] Nggomi mpanga-mu mbe’e nahu 

         2 SG      steal    CL  goat   1SM 

        “You stolen my goat” 

 

 [66] Sia    mai -na    ara    uma  ndai           

         3SG come CL  PRE  home 1PL  

         “He come in our home” 

 

 [67] Ita  lao weha ao -ta  mada  

        2SG go pick up CL 1SG 

        “You picked me up” 

 

As shown in the sentence In [63] the proclitic -ku agrees with 1st singular 

person and denotes the past when it is preceded by the verb. In the [64] the 
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proclitic -mu  takes position with as the future marker when it is preceded by the 

verb and agrees with first plural person. However the proclitic –mu also appears 

with the second singular person as in the sentence [65] above. In [66] the proclitic 

-na appears with third singular person and it denotes the past when it is preceded 

bt the verb. While in  [67] the proclitic -ta denotes the past when it takes position 

after the verb and it is always agree with the second singular person especially for 

the honorific person. 

5.2.2.3 Time Marker 

In addition to the clitics, the time marker ‘ra-’ is also used to indicate the past 

tense. In means that the expression of time in the Bima culture is not only marked by 

the clitics as mentioned above, but also marked by ‘ra-’ when it takes position before 

the verb  as shown in the example below: 

[68] Nami  ra-ngaha janga     aka   uma   Emo 

        1PL    PAST eat chicken PRE  home PN 

        “We eaten chicken at Ami’s house”  

 

5.2.2.3.1 Immidiacy Markers 

As mention above, the time marker “ra-” implicate the past action if it is 

position before the verb. However, “-ra” can also takes position after the verb and it 

implicates the temporal immidiacy of the action. Note, “-ra” in this position is rather 

unmarked form of the temporal immidiacy marker. Besides that, there is very 

immidiate in action such as “-ɗu”. When the speaker expresses “ɗu”, it indicates that 

it is the most immidiate and there is no reason to delay in it. Consider the examples 

below: 
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[69] Lao weha -ra buku nahu                          (immidiate action) 

       Go   take IM book 1SG   

       “take my book” 

 

[70] Lao weha -ɗu buku nahu      (most immidiate) 

       Go   take IM book 1SG  

       “take my book” 

 

 

 

5.3 The Similarities and Differences Between Spatial and Temporal Deixes in 

English and Bima Language. 

In this section, the writer discussed the similaties and differences between 

spatial and temporal deixes in English and Bima language. 

5.3.1 The Similarities and Differences of Spatial Deixes Between English and 

Bima  Language 

 5.3.1.1 Similarities  

 Based on the discussion between spatial deixis in English and in Bima 

language, the similaties of these two languages in terms of the spatial deixis can be 

illustrated as follow: 

First, the first aspect of the English spatial deixis can be seen from 

demonstrative pronoun, the English demostrative consist of two categiries such this 

and that. While the Bima language demostrative consist of three categories such as 

ake, ede, and aka. The similarities of these two languages can be seen from the 

proximal and distal consept in which the English demonstrative ‘this’ belongs to the 

proximal (e.g take this book), and ‘that’ belongs to the distal (e.g. take that book). It 

is similar with the Bima language demostrative ‘ake’ and ‘aka’. ‘ake’ can be 

categoried as proximal because it is used to poin out the things which is close to the 
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speaker e.g. weha pu buku ake (take this book) , and ‘aka’ is categoried as distal 

because it is used to point out the things which is distance from both speaker and 

listener (e.g. weha pu buku aka=take that book).  

Second, the next aspect that similarities between English and Bima language 

could be identified by looking at the use of adverb of place (locative adverb). In this 

case, English locative adverb consist of two categories ‘here’ and ‘there’. As the 

English demonstratives above,‘here’ is belongs to the proximal (e.g. put the book 

here), and ‘there’ is belongs to the distal (e.g. put the book there). While  the Bima 

language locative adverb can be categoried into three part ‘ta ake’, ‘ta ede’, and ‘ta 

aka’. As the Bima language demostrative, ‘ta ake’ belongs to proximal because it 

denotes a region is close to the speaker, ta ede belongs to medial because it denotes a 

region more remote from the speaker and close to the listener, while ta aka belongs to 

distal because it denotes a region is distance both speaker and listener.  Again, to 

know the similarities of these languages in aspect of locative adverb, it can be seen in 

the consepts of proximal and distal. Consider the examples below: 

[71] Tau pu       buku   ta ake                (proximal) 

        put IMP.M book  LA 

        “Put the book here” 

 

[72] Wa’a pu        tas   ta aka   (distal)  

        bring IMP.M bag LA 

     “Bring the book there” 

  

 Third, the other similarities between English and Bima language in spatial 

deixis can be seen in topographical system in term of using the words ‘up’ and 

‘down’. In English, the words  ‘up’ and ‘down’ tend to be used to indicate the 
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topographical system of the location (i.e. the location of town) as the examples 

below: 

[73] I go down town 

[74] You go up to scotland 

It is similar with the Bima language in the use of the word ‘up’ and ‘down’ for 

the topographical system. in the Bima culture these words are commonly used by the 

native speaker of Bima to express the location of place (i.e. location of village, town, 

etc) as the examples below: 

[75] Nahu lao ese Wera         (a speaker from Pela go to Wera) 

       1SG  go   up Wera 

       “I go (up) to Wera” 

 

 

[76] Sia  ma lao awa Pela       (a speaker from Wera go to Pela) 

      3SG CL go down Pela 

      “ He will go (down) to Pela” 

 

To sum up, the similarities between English and Bima language can be seen 

from the three aspects of spatial deixis such as demonstratives pronoun (proximal and 

distal), locatove adverbs (proximal and distal), and topographical sistem (up and 

down).  

 

5.3.1.2 Differences  

Actually, in one hand both languages shown the similarities in the certain 

aspects, but on the other hand there are some differenses in both of them. On the 

discussion above, the English shown very poor of spatial deixis compared with Bima 

language. For instance, in the demonstrative pronoun, English only has two ways in 

pointing out the objects such (this and that) and also has two ways in indicating the 
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lovacative adverbs (here and there). While the Bima language demonstratives has 

three ways in  pointing out the objects (ake, ede and aka) and also has three ways in 

indicating the locative adverbs (ta ake, ta ede, and ta aka). Here, we can see that the 

Bima language has an extra form of demonstrative (ede) in which ede is used to 

indicate the things which is far from the speaker and close to the listener (medial), 

and also has one extra form of lovative adverb (ta ede) in which it is used to denote a 

region more remote from the speaker and close to the listener (medial) as shown in 

the examples below: 

  

[77] Wi’i pu      buku ede    (medial) 

       put IMP.M book  D 

  “Put that book” 

 

 [78] Wa’a pu        buku  ta ede               (medial)  

   bring IMP.M book LA   

   “Bring the book there” 

 

Thus, the diffierences between English and Bima language can be shown in 

the table 5.8 below: 

Table 5.8. Demonstratives Pronoun and Locative Adverbs in English and 

Bima Language  

 

Languages 

Spatial Deixis 

Demonstratives pronoun Locative adverbs 

 

English 

Proximal Medial Distal Proximal Medial Distal 

This - that here - there 

Bima language Ake ede Aka ta ake ta ede ta aka 
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Another differences between English and Bima language in the spatial deixis, 

in which Bima language has rich aspects of spatial deixis than English. As has been 

discussed above, the spatial Bima language deixis can be seen on how the the 

speakers of Bima use; the four corners of direction (ɗi, ɗa, ɗo, and ele), topographical 

dimention (ese, awa, dei, ari, and ipa) and political dimention (ese and awa) to 

indicate the spesific location of place (see the more explanation on page75-78). While 

in English those aspects do not exist in common communication as the speakers of 

Bima do. To reflect the location of place in English, the speakers tend to use the 

prepositions like ‘in’ or ‘to’ (e.g. go to Bima) instead of using the spesific position or 

location as has been found in the Bima language (e.g. lao ese Mbojo).  

 

5.3.2 The Similarities and Differences of Temporal Deixes Between English 

and Bima Language 

5.3.2.1 Similarities 

Based on the result of discussion between temporal deixis in Englis and in 

Bima language, the similaties of these two languages in terms of temporal deixis can 

be seen as folow: 

Firstly, in the lexicalization of temporal deixis, both English and Bima 

language have similar concetp of adverb of time which represent the past, present, 

and future.  As has been mentioned above (see table 2), the lexicalization of temporal 

deixis (adverb of time)in English consist of now, today, soon, then, tomorrow, 

yesterday, two days ago, two days later, last week, last month, next week, next month, 

etc... These adverbs in English will represent three dimention of time such as past, 

present, and future as in the following examples: 
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[79] I went to school yesterday  

[80] You are studying now 

[81] We will go to the library tomorrow 

Similarly, in Bima language also has adverb of time which represent the past, 

present, and future. As has been explained above, in Bima language, the adverb of 

time for past is marked by ‘na’ such as awina (yesterday), didi na (two days ago), 

samingguna (a week ago), etc. The fiture is marked by ‘si’ such as naisi (tomorrow), 

didi si (two days later), saminggu si (a week later), etc.  While the present consist of 

sanai ake/ai nai na ake (today), ake/ke (now). Consider the following examples: 

[82] Nahu ra      lao sakola  awina 

       1SG PAST go school  yesterday 

       “I went to school yesterday” 

[83] Nahu ma tana’o ke 

        1SG  CL study now 

        “I am studying now” 

 

[84] Nami ma lao aka perpustakaan  

        we   CL go  LA  library 

        “We will go to the library” 

 

Secondly,  the other similarities between English and Bima language of 

temporal deixis can be seen in terms of its tenses. The tenses in English and Bima 

language are represented by the pest, present, and future. It meants that, both 

languages share a certain manner in showing the certain time of the action or even. 

The English expresses the past tense by using certain suffix depends on the types of 

the verbs (regular and irregular). The suffix -ed is used for the regular verb, while 

suffix –t and –en  for the irregular one. Let see the example below: 

[85] You burned my book 
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Similarly, the Bima language also share the past tense. The Bima language 

past tense is marked by the time marker ‘ra-/ru-’ and dominantly denoted by the 

enclitics. Note, in the common use of Bima language, both the time marker ‘ra-/ru-’ 

and enclitics are used together to express the past tense as in the sentence bellow: 

[86] Sia    ra-ka’a-na          buku nahu 

       3SG PAST-burned-CL book 1SG 

       “He burned my book” 

 

In the future, both languages also shase the same tense. The English future 

tense is using auxiliary verb such as ‘will’ and ‘shall’ as illastrated below: 

[87] They will come here soon 

[88] I shall do my best 

While in Bima language expresses the future tense by using proclitics and 

immidiacy marker ‘-ra/-ru’ and ‘-ɗu’. Note,  in Bima language, the inclitics and 

immidiacy markers can be used together as in the sentence [88] below: 

[89] Ndai ta-lao  awa mataram 

        1PL CL-go down Mataram 

        “We will go to Mataram” 

 

[90] Nami ma-lao-ra awa Mataram 

        1PL  CL-go-IM down Mataram 

        “We will go to Mataram” 

 

In the present tense both languages also have similar although the English 

present tense is expressed by the suffix –s that agrees with the third singular person 

and appears with the zero markers in the verb when the subjects are not the third 

singular person as in the example below: 

[91] I go to school 
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Similarly, the Bima language also expresses the same tense with the zero 

marker for the persons. Consider the example below 

[92] Nahu lao sakola 

       1SG go  school 

       “I go to school” 

 

To sum up, the similarities of English and Bima language temporal deixis in 

terms of tenses can appear in its past, future, and present tense they share. 

 

 

 

 

5.3.2.2 Differences 

In the discussion above, it already discussed the similarities of both languages 

in terms of lexicalization of temporal deixis and tenses especially for past, future, and 

present. Meanwhile, in this section will discuss the differences of temporal deixis in 

English and in Bima language. Basically, the differences of two languages appear in 

the respect of how they express their tenses even in the three tenses they share in 

common (past, present, and future). However, In English has many other forms to 

express the tense as has been mentioned in the previous discussion in which the 

additional aspect of this language such as in past progressive tense, past perfect 

progressive tense, present perfect progressive tense, and other related forms. The 

most salient different of these two languages raise in the number of such tenses 

(forms) and they have the aspects as well. In English has five inflectional suffix such 

as –s, -ed, -t, -ed, and –ing with four forms of aspectual such as has, have, had and 

will in which it is developed into twelve forms of tenses. While in Bima language 

only has three morphologycal form of tenses such as (proclitics, enclitics, past marker 
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ra-, and immidiacy marker –ra/-ru, and –ɗu) and two aspects marker (wa’ura and 

wunga). From the basic tense forms, the differences between English and Bima 

language can be discussed as follow: 

First, English share dominantly suffix in marking the tense in which the 

present tense is marked by –s for all types (regular and irregular) of  verbs when it 

agrees with the third singular person. While in Bima language, the present tense in 

not marked by any suffix. Thus, the sentence could express with the base verb only. 

Consider the example of English vs Bima language below: 

[93] He goes to school     vs     Sia lao sakola 

[94] Father eats banana    vs     Ama ngaha kalo  

Based on the examples above, the Bima language verb does not agree with 

any kind of personal pronoun i.e. the verb change will never found in this language as 

what the English shown in the third singular person in which the base verbs seem to 

be changed.  

Second, for the English past tense, the use the certain suffix depens on the 

types of the verb (regular and irregular). The regular verbs use the suffix  –ed, while 

irregular verbs use the suffix –t, and -en. On the contrary, the Bima language does not 

recognize the regular and irragular verb. The past tense in Bima language is only 

marked by time marker ra- and enclitics. Consider the examples of English versus 

Bima language below: 

[95] I writt-en a book      vs    Nahu ra-tunti-ku boku 
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[96] You call-ed me yesterday   vs    Nggomi ra-ou-mu nahu awina 

 The last, in the future tense these two languages are not so far difference 

because there is no morphological marker that distinguish in both of them. The 

English future tense is primary expressed by the use of modal auxiliary “will” before 

the verb while the Bima language is expressed by using the proclitics before the verb, 

and immidiacy marker –ra/-ru, and –ɗu. Consider the example of English versus 

Bima language below: 

 [97] We will go to school    vs    Nami ma-lao sakola ra   

 

 

5.4  The Constribution of Using Bima Language Deixes in Teaching English 

Based on the Students and Teachers’ Point of Views 

This section the researcher presents the result of teaching English deixes by 

using Bima language deixes in order to answer the research question in chapter one 

concern with “is there any positive constribution of using Bima language deixes in 

teaching English based on the students and teachers’ point of views”. After the 

researcher found out the aspect of spatial and temporal of English and Bima language 

deixes, he designed the material about learning English by using Bima language 

deixes. The material that already learned by the students was designed based on all of 

the aspects of spatial and temporal Bima language deixes because it was the 

instrument in learning English. Although not all of the aspects of spatial and temporal 

Bima language deixes are the same as in English deixes, but the students would be 

taught by using all of its aspects in order to improve their English ability.  
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 The sample of this research was used only one class of the second grade 

students of SMA N 1 Monta. To know whether any positive constribution of using 

Bima language deixes in teaching English, the data of this research was collected by 

using video recorder, reflection, and interview. In this case the use of; (a) video 

recorder to know how the students activity in the teaching and learning process, (b) 

reflection to know the improvement of the students English ability before and after 

applying the method, and (c) interviews (students and teachers) to know how their 

responses or comments of using Bima language in teaching English in terms of 

strengthens and weaknesses. 

Based on the the result of using three data collections above,  the researcher 

could then analysed them as in the discussion below: 

5.4.4   Video Recorder 

During teaching and learning process, the activity would be recorded by using 

video. In this case, the researcher choosen one of the students to record it.  The video 

recorder showed that the students looked very anthusiastic in learning English. They 

were very active and cohesive in translating every untterance that mentioned by the 

researcher in Bima language and not even one of them felt shy or ashame to speak 

English dealing with the materials that have been taught by the researcher. This 

situation was very different when they researcher come in the first time in which they 

could not able to answer the questions dealing with the deixis. They were very 

passive and have no confidance to speak in English.  
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5.4.5 Reflection 

In this case, reflection aims to see the improvement of the students’ ability 

after giving the materials. In the last meeting after all of materials already given them, 

their ability would be orally tested in which the researcher expressed the sentences in 

Bima language then they translated into English dealing with the spatial and temporal 

deixes. The result of the reflection showed that, the students were able to tranlate all 

of the utterances from the Bima language into English by using good pronunciation. 

If it is compared with the their ability before giving the treatment, it was very 

significantly improved especially their speaking ability. Besides that, their English 

were very low, they could not asnwer the questions dealing with the spatial and 

temporal deixes in English, and they did not know how pronounce the words well. 

During giving the treatment, they were very communicative and anthusiast in 

learning English. they interested to learn English by using Bima language. 

5.4.6   Interviews 

In order to know the strengthens and weaknesses of using Bima language 

deixes in teaching English, the researcher conducted the interview to the students and 

English teachers. For the students, they would be interviwed after they learned 

English by using Bima language, while for the English teachers would be interviewed 

after they observed the researcher performing or applying the teaching method in the 

classroom. The responses from students could be classified into four part such as; 

positive resposse, negative response, semi-positive response, and semi-negative 

response. While the responses from the two English teachers would be only classified 

into two part such as; pasitive and negative responses. 
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5.4.6.1 Students’ Responses 

On the interview, the researcher provided five questions in written form that 

should be anwered by all of the students that become sample of this research. They 

were the second grade students of SMA 1 Monta which consist of 35 students. As 

mentioned above, their responses would be classified into four parts such as positive 

response, negative response, semi-positive response, and semi- negative response. 

a. Positive Resposes 

In this case, the positive responses are the students give the response 

positively based on their experiences during they learning English by using Bima 

language. The data showed that there were 30 of 35 students (85%) gave the 

positive responses in which they were very happy to learn English by using Bima 

language deixes. Moroever, according to them learning English by using their 

native language was very interesting besause it was the first time they got this 

method since they learning English in the classroom, in other word they never got 

it from their English teacher before. Besides that, learning English by using Bima 

language is also easy to undertand than using Indonesian as stated by one one of 

students below: 

...Luar biasa, sebelumnya saya belum pernah belajar bahasa Inggris dengan 
meggunakan bahasa Bima, saya merasa senang bisa belajar seperti ini, cepat 
dimengerti dan mudah dipahami... 
[it’s amazing, actually I never learn English by using Bima language before, I feel 
happy because I can learn like this, it is easy and fast to be understood.] 

         (Nurfaridah, a second grade student of SMA 1 Monta)  
 

Based on the student’s response above, it proves that learning English by using 

Bima language is not make them bored. They really enjoy it during learning process and 
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they expect that their English teacher wants also use the same method as the researcher 

applied. Therefore, based on the percentage of students’ responses it can be said that using 

Bima language deixes can give positive constribution for the students in learning English. 

b. Negative Response 

The negative responses in this case the sudents contrast with the use of 

Bima language in teaching English. based on the data, it was only 1 of 35 students 

(3%) was disagree with applying the Bima language deixis in teaching English. 

Although it is easy for her to learn English, but this student did not expected it is 

continuously used in the clasroom because she could not focus on learning 

Indonesian or English as well. Moreover, she thought that they already known 

about Bima language so that it does not important for her to be learned in the 

classroom i.e. they tend to be happy if their English teacher uses English or 

Indonesian as the national language as her statement below. 

...sebaiknya tidak menggunakan bahasa Bima untuk belajar Bahasa Inggris. Lebih 
baik menggunakan bahasa Indonesia atau bahasa Inggris langsung sehingga kami 
lebih cepat lancar bahasa Indonesia dan bahasa Inggrisnya... 
[it better not to use Bima language in learning English. It better to use Indonesian 
or English directly so that we can fluent our Indonesian or English].   
    

(Herlina, a second grade student of SMA 1 Monta) 
 

 

c. Semi-Positive Responses 

Not all of the students gave totally positive and negative responses in that 

answer heets, but there were 2 of 35 students (6%) gave the semi-positive 

responses. In this case, semi-positive response means that the students little bit 
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interested to learn English by using Bima language. it could be seen from one of 

the two students’ response below: 

... saya sedikit lebih suka belajar bahasa inggris dengan menggunakan bahasa Bima 
dari pada belajar dengan menggunakan metode-metode yang pernah diterapkan 
oleh guru sebelumnya... 
[I rather like learning English by using Bima language that learning with the other 

methods that have been applied by our teacher before]. 

(Misnawati, a second grade students of SMA 1 Monta) 

 

From the students’ response showed that two of them rather interest in 

learning English by using Bima language than other methods that ever applied by 

their English teacher.  

d. Semi-Negative Responses 

The last responses there were only 2 of 35 students (6%) are categoried as 

semi-negative. In this case, their responses were little bit contrast with the use of 

Bima language in teaching English, in other word they prefer to use Indonesian in 

learning English. Although, in one hand they actually felt easy to learn English by 

using Bima language, but they did not want it is continuously used in the 

clasroom. They tent to prefer that teacher uses Indonesian as the national language 

in which they can use it when they interact with the people who are not native 

speakers of Bima language as in their statements below: 

...saya menginginkan guru pake bahasa Indonesia atau bahasa Inggris saja. Kalau 
Bahasa Bima terlalu gampang... 
[I prefer that teacher use Indonesian or English. Bima language is too easy] 

(Dian Herdiansyah, a second grade student of SMA 1 Monta) 

 

To sum up, from all of the catogories of the students responses above, it 

can be classified that most of students responses (85%) are categoried as positive 



102 

 

responses. They prefer to use Bima language in learning English because it avokes 

their curiosity and motivation in learning English. The second clasification is the 

semi-positive responses with the 6%  students in which these students little  bit 

interesting to learn by using this method, the third clasification is semi-negative 

responses in which there were 6% students who gave this responses, and the last 

clasification is negative responses in which there were only 1 (3%) students who 

gave this responses. Therefore, it can be concluded that there is positive 

constribution of using Bima language deixis in teaching English in students’ 

perspectives. Due to the most of students (85%) are happy and interested in 

learning English by using Bima language. Consider the Table 5.9 below: 

 Table 5.9. The Clasification of Students’ Responses 

Response 

Clasifications 

Namber of Students Percentage (%) 

Positive 30 85% 

Negative 1 3% 

Semi positive 2 6% 

Semi negative 2 6% 

Total  35 Students 100% 

What has been found in this study, it proves that children or students has 

potential to develop their own capasity  in learning through interlanguage i.e. using 

L1 in learning L2. They are able to immitate and memorize better what is taught by 

their teacher through mother tongue as long as they master their L1. Moreover, this 

study also proved the theory of Zone proximal Development (ZPD) which is 

developed by Vigotsky (1982) in which he claims that “a student is able to copy a 

series of actions which surpass his or her own capacities, but only within limits. By 

means of copying, the child is able to perform much better together with and guided 
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by teacher or adult”. Related to this theory, during teaching and learning English in  

the classroom by using Bima language, the students perform much better and they 

were able to copy and immitate what is guided by the teacher or researcher then they 

study alone. They able to translate or interprate into English the words or sentences 

which are delivered by researcher from their mother tongue. 

 

5.4.6.2 The English Teachers’ Responses  

In this research, the reseacher interviewed two English terachers after they 

observed him in the classroom during the teaching and learning process. In the 

interviewing, the researcher recorded their responses in order to be analyzed. Their 

responses could be classified into two parts such as positive and negative responses. 

c. Positive Responses 

The result of the iterview to the both English teachers proved that using 

Bima language deixes can give positive constribution in teaching English, it can 

improve the students’ English ability especially in aspects of spatial and temporal 

deixes. The students can learn English start from the basic words of deixis and 

going to the sentences. Besides that they are very communicative in the translating 

the utterances which delivered by the researcher in Bima language as what has 

been expressed by Mr. Rustam as their English teacher  below: 

...oh ya, yang berkaitan dengan pengajaran kemarin, saya lihat sangat 

berkomunikatif , artinya siswa sangat komunikatif, mereka mampu 

menterjemahkan secara aktif dari bahasa Bima ke bahasa Inggris tampa melalui 

bahasa Indonesia... 

[yeah, dealing with the lesson yesterday, I saw it was very communicative. It 
means that the students are very communicative, they can actively translate from 
Bima language into English without using Indonesian.]   
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           (Mr. Rustam, the English teacher) 

 

  The English teacher’s response showed that using Bima language deixes 

is very positive to be applied in English language teaching, because most of 

students have low motivation in learning English. by using Bima language, they 

can actively learn how to translate the sentences from Bima language into English 

while they can enrich their English vocabularies based on the Bima language 

spatial and temporal deixes.  

In addition, the second English teachers added that the structure forms both 

languages are not so far different so that students were easy to interpret the 

utterances from Bima language into English as commented by Mr. Mubin as the 

English teacher of second grade students below: 

...It looks they are very anthusiastic and they perform very good and so fast. 

Because, for example when you say “mai ta ake= come here”, “lao ta aka=go there” 

etc.  it is very simple and they anderstand very clever... 

       (Mr. Mubin as the English teacher) 

Based on the responses of both English teachers above, it can be concluded 

that using Bima language deixes able to give positive constribution especially in 

teaching English  deixes. 

 

d. Negative Responses 

The discussion above is the positive side of using Bima language deixes in 

teaching English deixes based on the teachers’ perspective. However, the English 

teachers also given the negative perpective of using of this method.   



105 

 

First they claimed that Bima language is the natural language of all 

students in the classroom of course the students were easy to translate into English, 

but on the other hand, Bima language is rather complicate to be translated into 

English because there are many certain marks that should be considered like (ja, 

ma, pu, ru, etc). Therfore, as the English teacher should make good formulation in 

matching the structure of language in Bima language and English. 

Second, they suggested that we could not  regularly use all of Bima 

language in teaching students, it probably makes them bored, it might be better if it 

is applied one time for one semester as the combination with other method. 

Besides that it is also the big challenge of us as the English teacher, because 

applying the Bima language is not easy as the researcher did. The teacher should 

be more active, communicative, and powerful as the statement of the English 

teacher below: 

...saya kira sangat dibutuhkan, tetapi tidak dilakukan secara terus menerus. Bisa saja 
membuat siswa semakin bosan. Artinya, mungkin dalam satu semester itu untuk 
memberikan variasi. Disamping itu juga tidak gampang untuk kita terapkan, karna 
seperti yang saya lihat apa yang dilakukan peneliti kemarin itu membutuhkan kerja 
keras, keaktivan, dan komunikatif dengan siswa... 
[I think it is needed, but it is not continuesly used. It might be make students bored. 
It means that, may be only one time for one semester to make variation. Besides 
that, it is not easy to be applied, because as I saw you testerday it is needed worked 
hard, active, and communicative with students.] 

(Mr. Rustam, the english teacher) 
 

From the English teacher’response above, there are some considerations of 

using Bima language in order to be successful in teaching English, we need to 

know how to adapt the material from the Bima language that appropriate with 

English because in one aspect the bima language look rather complicate, because 
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there are certain marks that should be considered and most important is the 

English teacher should be more active and communicative when teaching English 

by using Bima language in order to avoke the students’ interesting and motivation. 

To sum up, based on the English teachers’ responses above, they really 

appreciate with the implementing the Bima language in teaching English after they 

observed the interaction of the researcher with students. They looked the students 

were very anthusiast in learning English i.e. they were communicative in 

translating or interpreting the words and utterances from Bima language into 

English. After they experienced this learning method,  they aware that how the 

Bima language has big potensial to be used in teaching English. Interestingly, they 

saw their students’ English ability have improved after they learn it by using Bima 

language. However, in the negative side they also argued that using Bima language 

is not should be continuously used in the classroom in order to avoid the students 

bored to learn English. Besides that, the challenge for them is they should think 

hard to formulate the material to connect the between Bima language and English 

and the most important for the English teacher is they have to be more active and 

communicative during the teaching and learning process. 
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CHAPTER VI 

CONCLUSIONS AND SUGGESTIONS 

 

 This chapter presents the conclusions and suggestions for this study. 

6.1 Conclusions 

 As have been discussed in the previous chapter, the conclusions of this study 

cover some points:  

Firstly, the aspects of spatial deixis in English consist of demonstrative 

pronoun (this and that) with the plural forms, the lacative adverbs (here and there), 

and one additional aspect can be seen from topography system such as up and down. 

While the aspects of the temporal one, it can be seen from the lexicalization and 

grammaticalization. The lexicalization discusses the adverb of time in English (e.g. 

now, then, today, to morrow, yesterday, etc), and the grammaticalization discuss the 

tenses in English such as present, past, and future in which they cover twelve kinds of 

tenses.  

Secondly, the aspects of spatial deixis in Bima language can be seen from 

deictic sistem such as demonstrative pronoun (ake, ede, and aka), locative adverbs are 

marked by ta (ta ake, ta ede, and, ta aka), four corners direction (ɗa, ɗo, ɗi, ele), 

topography sistem (ese, awa, dei ari, and ipa), and political dimention (ese and awa). 

While the aspects of the temporal one, it can be seen from adverbs of time, clitics 

(proclitics and enclitics), time marker (ra-) and immidiacy marker (-ra/-ru and ɗu).  

 Thirdly, the similarities between English and Bima language in aspect of 

spatial deixis can be seen from the demonstrative pronoun, locative adverbs, and 
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topography sistem. Although in Bima language has extra form in aspects of 

demontrative and locative adverbs for the ‘medial’ concept. While the differences in 

both of them in which the Bima language has many extra  aspects of spatial deixis 

than English in terms of directions, topography systems, and socio-politic dimentions. 

The similarities between English and Bima language in aspect of temporal deixis can 

be seen firstly in terms of lexicalization (adverb of time) in which these languages 

have the same concepts of time. Seconly, in terms of grammaticalisation (tenses), the 

similarities of these languages are represented by the past, future, and present 

progressive tense. It means that they share the certain way to indicate the the 

particular time of the action or even. The English express the past tense is marked by 

–ed for the regular verbs and –en or –t for the irregular berbs, the future is marked by 

the modal auxiliary verbs “will”, while the present progressive is marked by the –ing 

after the verbs. Similarly, the Bima language expresses the past tense by using the 

englitics -ku, -mu, -na, -ta after the verbs that agree with the persons. Besides that, its 

past tense also marked by the time marker ra- before the verbs. The future tense in 

Bima language is marked by the proclitics ku-, mu-, na-, ta- before the verbs and 

agree with the persons as well. in addition, the future is also marked by the time 

marker –ra/ru and -ɗu  after the verb. while the present progressive is marked by 

proclitic ma- before the verbs and followed bt the adverb of time (ke, de, ka). Note, 

the proclitics ma- in the present progressive can appear with all the persons. 

 The next, the differnces of these languages in temporal deixis can be seen 

from the number of tenses they have. In English has twelve kinds of tenses. Besides 

that it also has fuffix –s for all types of regular and irregular verbs for the present 
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tense, and the fuffix ed- is used for the regular verbs to denote the past tense. While 

the Bima language, the present tense is not marked by any suffix.   

 The last, in the experiment study, the spatial and temporal Bima language 

deixes are used in teaching English. It aims to find out whether any positive 

constribution of using Bima language deixis in teaching English. Based on the three 

data collection such as video recorder, reflection, and interview (students and 

teacher), the data showed that there is positive constribution of using Bima language 

deixis in teaching English in which the students are very anthusiast in learning 

English, they can easily translate the Bima language deixis into English without any 

difficulities, and most of them expected that English teacher also uses the Bima 

language in teaching English.  

 

6.2 Suggestions 

 

 Since primary focus of this study is the use of Bima language deixes in 

teaching English, it is found that there is positive constribution in using this language 

in which the students able to improve their English ability especially in terms of 

spatial and temporal deixes. Moreover, it was able to draw the students’ interesting in 

learning English, most of them feel happy to learn English by using this technique in 

which they can easily translate the vocabularies and sentences comprehensively from 

Bima language into English. Therefore, through this study the researcher suggests 

that: 

Firtsly, for the English teachers in Bima who want to improve the technique or 

strategy in English language teaching especially for the aspects of deixis is suggested 
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that using Bima language is one of the good way to improve the students’ English 

ability. It is not only makes the students easy to learn, but also able to draw their 

motivation and interesting especially for the them who low motivation in learning 

English. 

Secondly, for the Bimanese students who still confuse or difficult in learning 

English or bored with technique that is implemented by the teachers, one solution that 

is offered by the researcher is using Bima language start from the basic words then to 

the sentences, because the experiment study has proved that this technique able to 

improve the student English ability.   

Thirdly, for the other researcher who interest to deeply study about the similar 

with the present topic, it is big chance to discover the appropriate method, technique 

or strategies in teching English by using mother tongue. 

The last, for the researcher himself aware that in analyzing the morphological 

aspects of this language still missing some detail analysis or the validity of data, 

therfore, the critics and suggestions are extremely expected in order to make this 

study become perfect. 

 

 

 

 

 

 

 



111 

 

REFERENCES 

 

 

Beal, C. R., & Arroyo, I. 2002. The Animal Watch project: Creating an intelligent 

being. New York: Basic Books. 

 

Cole, M. 2001. The Zone of Proximal Development in Vygotsky's Analysis of 

Learning and Instruction. Cambridge: Harvard University Press 

 

Dornei, Z. 2007. Research Methods in Applied Linguistics. New York: Oxford 

University Press. 

 

Driscoll, L. D. 2011. Introduction to Primary Research: Observations, Surveys, and 

Interviews: New York: Cambridge University Press. 

 

Fillmore, C.J. 1966. Deictic categories in the semantics of come. Foundations of 

Language: Cambridge University Press. 

 

1975. Toward the theory of Deixis: Cambridge University Press. 

 

            1982. Towards a descriptive framework for spatial deixis. In: R. J. Jarvella & 

W. Klein (eds.). Speech, Place, and Action . Chichester: John Wiley, 31–59. 

 

1997. Lectures on Deixis. Stanford, CA: CSLI Publications. 

 

Forman, R. 2010. Ten Principles of Bilingual Pedagogy in EFL. In A. Mahboob 

(Ed.), The NNEST lens: Nonnative English Speakers in TESOL. Newcastle 

upon Tyne: Cambridge Scholars press. 

 

Harmer, J. 2001. The Practice of English Language Teaching. England: Pearson 

Education Limited. 

 

Kudzai, C. and Josia, M. 2013. Vygotsky’s Zone of Proximal Development Theory: 

What are its Implications for Mathematical Teaching?: Zimbabwe 

University Press. 

 

Laczko, K. 2012. Spatial Deixes and Demonstrative pronouns in Hungaria.  

 

Levinson, S. C. 1979. Pragmatics and social deixis in Proceedings of the Fifth 

Annual Meeting of the Berkeley Linguistic Society. Berkeley: Berkeley 

Linguistics Society. 



112 

 

 

  1985. Pragmatics.London : Cambridge University Press. 

 

1995. Cognitive anthropology . In Handbook of Pragmatics. 

 

1983. Pragmatics. Cambridge: Cambridge University Press. 

 

2004. Deixis and pragmatic. In: L. Horn & G. Ward (eds.). The Handbook of 

Pragmatics . Oxford: Blackwell. 

 

Little, D. 1994. Words and their properties: Arguments for a lexical approach to 

pedagogical grammar. In: Terence, O. (Ed.). Perspectives on pedagogical 

grammar. Cambridge University Press. 

 

Lyons, J. 1977. Deixis, space and time" in Semantics, Vol. 2. Cambridge University 

Press. 

 

1979. Deixis and anaphora. In: T. Myers (ed.). The Development of 

Conversation and Discourse. Edinburgh: Edinburgh University Press. 

 

 

Mahmoud, A. 2006. Translation and Foreign Language Reading Comprehension: A 

Neglected Didactic Procedure. English Teaching Forum, 44 (4), 28-33. 

 

Mattioli, G. 2004. On Native Language Intrusions and Making Do with Words: 

Linguistically Homogeneous Classrooms and Native Language Use. English 

Teaching Forum 42 (4), 20-25. 

 

Odlin, T. 1996. Language Transfer: Cambridge: Cambridge University Press. 

 

Ostovar, O.A, Namaghi, and Norouzi, S. 2015. Investigated the First Language Use 

in Teaching a Foreign Language: Theoretical Perspectives and Empirical 

Findings: Shahrood, Iran: Shahrood University Press. 

 

Paker, T. 2015. The Use and Functions of Mother Tongue in EFL Classes. Published 

by Elsevier Ltd. Pamukkale University, Faculty of Education, 20070, Denizli, 

Turkey. 

 

Rogoff, B. 1990. Apprenticeship in thinking: Cognitive development in social context. 

New York: Oxford University Press 

 



113 

 

 

Ross, N. J. 2000. Interference and Intervention: Using Translation in the EFL 

Classroom. Modern English Teacher. 

 

Sahelehkheirabadi (2015) Effects Mother Tongue Language on Learning Second 

Language Learners Elementary School; Research Scholar, IASE, Pune, 

Maharashtra, India. 

 

Schweers, C.W. J. 1999. Using L1 in the L2 Classroom. English Teaching Forum 37 

(2), 6-9. Survey “The Use of Mother Tongue” (not dated). 

 

Shiohara, A. 2014. Deixis in the Sumbawa Besar Dialect of Sumbawa: Tokyo 

University Press. 

 

Vygotsky, L.S. 1978. Mind in society: The development of higher psychological 

processes. Cambridge, MA: Harvard University Press. 

 

Vygotsky, L. S. 1997. The Historical Meaning of the Crisis in Psychology: A 

Methodological Investigation. In The Collected Works of L. S. Vygotsky.  

 

Weinreich U 1968. Languages in contact. The Hague: Mouton. 

 

Yule, G. 1996. The Study of Language. Cambridge University Press. 

 

Yusro, K. 2014. Language, Thought and Social Awareness: An Anthropological 

Linguistic Investigation of Time And Space in the Bima Culture. Mataram 

University 

 

http://dictionary.reference.com/browse/pragmatics?s=t  

 

 

 

 

 

 

 

 

 

http://dictionary.reference.com/browse/pragmatics?s=t

