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Abstrak: Penelitian ini bertujuan untuk mengamati jenis TIST yang 

paling sering digunakan oleh guru bahasa Inggris di SMP kelas dua dan untuk 

mencari tahu frekuensi penggunaan TIST tersebut dalam bahasa Inggris. 

Penelitian ini dilaksanakan di beberapa kelas yang dipilih secara acak di kelas 2 

SMPN 11 Mataram. Data dari penelitian ini diperoleh melalui teknik observasi 

dan rekaman. Guru tersebut menggunakan sepuluh jenis TIST: memberikan 

instruksi, bertanya, mengundang partisipasi siswa, memperagakan, menjelaskan, 

mengklarifikasi, memberikan upan balik, mengulas, memberikan dorongan, dan 

meminta perhatian. Hasil dari penelitian ini menunjukkan bahwa jenis TIST yang 

paling sering digunakan oleh guru tersebut adalah memberikan instruksi dengan 

jumlah total 287 frase dari 830 frase. Dia mampu memberikan instruksi dengan 

sederhana dan jelas. Selanjutnya, frekuensi TIST dalam bahasa Inggris yang 

digunakan oleh guru tersebut adalah di bawah 50%, yang berarti bahwa guru 

tersebut lebih sering menggunakan jenis TIST dalam bahasa Indonesia dari pada 

bahasa Inggris. Jadi, hal itu menunjukkan bahwa kemampuan guru tersebut 

menggunakan TIST dalam bahasa Inggris adalah rendah. 
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Abstract: This study aims to examine type of TIST that is mostly used by 

junior high school English teacher at second grade and to find out the frequency 

of TIST in English. It is conducted in some classes taken randomly at second 

grade of SMPN 11 Mataram. The data in this research are obtained through 

observation and recording techniques. The teacher uses ten types of TIST: 

instructing, questioning, inviting students‟ participation, modeling, explaining, 

clarifying, giving feedback, reviewing, encouraging, and gaining attention. The 

result of this study shows that type of TIST that is mostly used by the teacher is 

giving instruction with total number 287 phrases of 830 phrases. She is able to 

give instruction simply and clearly. Afterwards, the frequency of TIST in English 

that is used by the teacher is below 50% meaning that the teacher mostly uses 

TIST types spoken in Indonesian rather than in English. Thus, it denotes that the 

teacher‟s ability to use TIST in English is poor. 
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1. BACKGROUND OF STUDY 

In English language classroom, teacher is absolutely one of the most 

important components that may determine the success of teaching and learning 

process. This is due to the fact that a teacher holds many roles in classroom, such 

as: organizer, controller, provider of input, etc. As a rule, a professional English 

language teacher should be able to conduct those roles that can enhance the 

quality of the output (students). 

Indeed, to be an English language teacher is not an easy task. It requires 

good proficiency to use the language properly in facilitating students to acquire 

the language. Now a days, teachers must be familiar with the term “Teaching 

English through English (TETE)” which means that they have to teach English by 

using English itself. In fact, in Indonesia, there are still many teachers who do not 

use English in delivering their lessons or even for interacting with the students. 

Instead, they use their first language or their mother tongue rather than the target 

language (English). Logically, how could students be able to acquire the language 

optimally if their teachers do not exemplify the use of the language, whereas a 

teacher has his/her particular time to speak during the lesson called “Teacher Talk 

Time” (TTT). From TTT, a teacher can utilize the time effectively and efficiently 

to speak in English. 

In teaching and learning process, there is generally a kind of an activity or 

task set by a teacher in order that students can achieve the objective of learning. In 

this case, a teacher takes many roles in supporting the success of the activity, as an 

instructor or supporter for example, who will guide students in their learning. In 



supporting the students‟ learning activity, teacher must be familiar with the term 

“Scaffolding”. It is used to describe the interaction between a teacher and students 

in which teacher gives temporary support or assistance for their students during 

the class activities until they can autonomously carry it on in their own way. 

Hermann, 1994 (as cited in Rollins Judith Burch 2007) stated that: 

“Support activities are called scaffolding because they provide support for 

learning that can be taken down and removed as learners are able to 

demonstrate strategic behaviors in their own learning activities.” 

 

From the statement above, it can be inferred that a teacher should assist 

students‟ activity until they can independently do the activities provided by their 

teacher. To provide support, a teacher can do some types of direct interaction with 

students, such as: asking question, giving feedback, giving instruction, modeling, 

and so on. These activities are supposed to assist and encourage the students to 

learn the target languge through certain activites. Yet, a teacher should be careful 

and smart to talk in English. 

Based on what is described above, we can infer that the way a teacher talks 

in the classroom with the purpose to support students‟ learning process is known 

as “Teacher Instructional Scaffolding Talk” (TIST). It is aimed to make students 

motivated and encouraged to learn the target language. Therefore, a teacher 

should be able to use proper expressions in TIST that can prommote motivated 

learning environment for students. S/he also should be able to use the target 

language in TIST which can help students to acquire the language being studied. 

Thus, from the statements above, it is quite clear that TIST holds a 

significant role in giving support or assistance for students in their learning. 



Therefore, this study aims to examine TIST involving an English teacher at the 

second grade of SMPN 11 Mataram.  

2. REVIEW OF RELATED LITERATURE 

Teacher Instructional Scaffolding Talk (TIST) 

Before further talking about TIST, the term of Scaffolding will be firstly 

discussed. 

Definition of the Term Scaffolding 

The term “scaffolding” was first introduced by Jerome Bruner. Its notion is 

influenced by Vygotsky‟s work (The Russian psychologist) as what is stated in 

Burch, (2007): 

“Bruner (1978) created a concept of scaffolding based on his readings of 

Vygotsky‟s zone of proximal development. His use of the term scaffolding 

seemingly describes what mothers often do to enable and make more 

manageable children‟s learning of language: The mother‟s support includes 

helping the child focus his or her attention to pertinent aspects of the task 

and modeling her expectations of the child (Bruner, 1978; Stewart, 2002, 

cited in Burch 2007).” 

 

Rizal (2011) states that: 

“The term „scaffolding‟ was developed to describe the type of assistance 

offered by a teacher or peer to support learning. In the process of 

scaffolding, the teacher helps the student master a skill that the student is 

initially unable to acquire it independently. The teacher offers assistance 

that is beyond the student‟s ability. The teacher only helps the student with 

tasks that are just beyond his or her current ability.” 

 

In the same respect, Rodgers & Rodgers (2004, p.2) states that: 

“In terms of learning, the teacher is responsible for constructing the scaffold 

tosupport the child. It is only a temporary means of support and is removed 

when it is no longer needed. Perhaps, most important, a scaffold is not used 

when assistancce is unnecassary, just as you would not normally see a 

worker using a scaffold to work on easy-to-reach areas.”  

 



In addition, according to Puntambekar & Hubscer (2005), “... the important 

aspect of scaffolding is the support that an adult or expert provides to the learner, 

until the learner is capable of performing independently after the support is 

removed.” It is in line with Benson‟s view. According to Benson (1997) cited in 

Rizal (2011) “Scaffolding is actually a bridge used to build upon what students 

already know to arrive at something they do not know. If scaffolding is properly 

administered, it will act as an enabler, not as a disabler” (Benson, 1997:126-127, 

cited in Rizal 2011). 

There are many analogies dealing with Scaffolding proposed by some 

scholars, such as scaffolding is compared with a child who is learning to ride a 

bike. The child is as an analogy of students and person who teaches the child is as 

an analogy of a teacher who teaches his/her students. This view is also supported 

by some behaviorists, such as: 

“Various authors (e.g., Cooper, 1997; Dorn, 2003, etc.) have viewed 

scaffolding as anaologous to learning new motor skills, such as bike 

riding. The new bike rider is held and pushed by a helper through the 

motor activity of getting on and pedaling and being steadied while making 

multiple attempts until balance and control is achieved. Feedback from self 

and others is on going. This support, or scaffolding, is needed as the child 

is learning to ride the bike, but as the child is able to maintain his balance, 

the scaffolding is taken away Au, Mason & Scheu, (1995). Cooper (1997) 

states that the learner knows what riding a bike looks like; but as he makes 

his first attempts or approximations, they are not perfect or exact. Just as 

with the assisted bike ride, the child receives feedback from himself and 

others each time he attempts to ride the bike. Each approximation allows 

him to test his ideas and hypotheses about bike riding.” (Cited in Burch, 

2007). 

 

Thus, it can be concluded that scaffolding is teachers‟ effort in giving 

support for students in order that they can autonomously carryon the task given 



which then if it has been accomplished, the assistance or support can be taken 

down.  

Scaffolding Talk 

In the previous parts of this chapter, the term of scaffolding supported by 

some scholars has been explained. Hence, in this part, it will be further explained 

about scaffolding talk and its types. There are many scholars who give notion 

about scaffolding talk. For example, Rizal (2011) briefly believes that: “The ways 

a teacher directs or gives an instruction to his or her students are usually realized 

through scaffolding talks”. This statement is in line withRosenshine and Meister 

(1992:26) cited in Rizal (2011),  

“Scaffolding talks are expressions of the teacher to interact or give 

instruction to his or her students in the classroom. Scaffolding can also 

mean a process in which students are given support until they can apply 

new skills and strategies independently.” 

 

In the same respect, Surtiati (2008) states that: 

“Scaffolding talks provide help, support, guidance, model, facilities to 

build up an interaction at a target language structure over several turns… 

Scaffolding talks provide guide support and how to adjust between 

students and teacher in order to be able to build a target language easily 

without any difficulties through interaction and the help of teacher to open 

the way to start the talk relay and full of funs. Teachers become the 

students‟ facilitators, assistants, guides, coaches, partners, and mediators 

to achieve the desired expressions. That is why the students do not feel 

scared in following the lesson but feel close to their teacher in having their 

class. If it really happens, what the teachers expected will come true.” 

 

From the explanation above, then it must be clear that TIST is the way a teacher 

talks (involving instructional expressions) in directing students while teaching 

with the aim to give an assistance for students until they become independent. 



3. RESEARCH METHOD 

The method used in this study is qualitative method because it aims to 

describe teacher instructional scaffolding talk in English classroom. Furthermore, 

type of qualitative research in this research is a case study, because this research 

focuses on studying and observing an individual (a teacher) who is teaching in a 

particular school (SMPN 11 Mataram) with aim to examine type of TIST that she 

mostly used and the frequency of TIST in English that she used. The data 

analyzed are based on five recordings of an English teacher at second grade of 

SMPN 11 Mataram. The technique used in this research is unstratified purposive 

random sampling. This means that the researcher will take the class randomly 

during the research. In addition, observation and recording are used to collect data 

of the research. 

 To analyze TIST used by the teacher, there are some steps which will be 

applied as follows: First, the recordings are transcribed. Second, the expressions 

which are involved in teacher instructional scaffolding talk are sorted or 

classified. Third, types of teacher instructional scaffolding talk are identified. 

Fourth, expressions used in TIST and the percentage of TIST spoken in English 

are analyzed. Fifth, an interpretation from the analysis will be drawn. 

4. FINDINGS AND DISCUSSION 

Based on theories from Walqui (2006) and Roeler et al. (1997) as stated in 

the review of related literature, there are ten items adopted which belong to 

teacher instructional scaffolding talk, these are: instructing, questioning, inviting 



students‟ participation, modeling, explaining, clarifying, giving feedback, 

reviewing, encouraging, and gaining attention.  

The Frequency in Using TIST 

It is important to analyze the frequency of TIST used by the teacher in 

order to find out what type of TIST mostly uses by the teacher. The table below 

provides the total amount of TIST taken from each recording.  

Table 1. Total Amount of TIST in Each Recording 

No  The Types 

of TIST  

Recording 1 Recording 2 Recording 3 Recording 4 Recording 5 

N % N % N % N % N % 

1  Instructing  63 41.45 78 36.45 55 28.50 48 40.34 43 28.29 

2  Questioning  33 21.71 55 25.70 50 25.91 34 28.57 28 18.42 

3  Inviting 

Students‟ 

Participation  

16 10.53 22 10.28 22 11.40 8 6.72 6 3.95 

4  Modeling  0 - 0 - 14 7.25 10 8.41 24 15.79 

5  Explaining  6 3.95 13 6.07 21 10.88 5 4.20 19 12.5 

6  Clarifying  18 11.84 15 7.01 14 7.25 6 5.04 10 6.58 

7  Giving 

Feedback  

5 3.29 13 6.07 4 2.07 5 4.20 5 3.29 

8  Reviewing  4 2.63 6 2.81 4 2.07 0 - 3 1.97 



9  Encouraging  4 2.63 7 3.27 4 2.07 3 2.52 3 1.97 

10  Gaining 

Attention  

3 1.97 5 2.34 5 2.60 0 - 11 7.24 

Total 152 100 214 100 193 100 119 100 152 100 

 

The formula used to calculate the percentage of TIST in each recording as 

above is: 

   
 

  
      

P = Percentage 

n =                    (        ) 

 N =                          as a whole (per recording) 

To make it easier to analyze, here is the total amount of TIST in general 

(taken from the whole recordings) provided.  

Table 2. The Total Amount of TIST in General 

No . Types of TIST  The Total 

Amount of TIST 

(From the whole 

recordings)  

Percentage 

1  Giving Instruction 287 34.58% 

2  Questioning  200 24.10% 

3  Inviting Students‟ 

Participation  

74 8.91% 



4  Modeling  48 5.78% 

5  Explaining  64 7.71% 

6  Clarifying  63 7.59% 

7  Giving Feedback  32 3.86% 

8  Reviewing  17 2.05% 

9  Encouraging  21 2.53% 

10  Gaining Attention  24 2.89% 

Total 830 100% 

 

Table 1 shows that giving instruction always dominates the types of TIST 

used by the teacher in every recording and it has the highest percentage of TIST 

type from the whole recordings. Thus, it can be inferred that the type of TIST that 

teacher mostly uses is giving instruction, with total number 287 phrases or 

34.58% calculated from the whole recordings as showed in table 2. 

The Frequency of TIST in English 

The following table is provided to find out the frequency of TIST in 

English from the whole recordings. 

 

 



Table 3. The Frequency of TIST in English and in Indonesian in Details 

No . Types of 

TIST  

N 

 

The Total Amount of TIST From the Whole Recordings in English and 

Indonesian 

English Excerpts Indonesian Excerpts 

N % N % 

1  Instructing  287 102 35.54  Put your book on the 

table please! 

 Now, please open 

your book chapter 4! 

 Look at task one and 

two! 

185 64.46   Buka buku 

catetanmu itu! 

 Siapkan buku tulis!  

 Sekarang perhatikan 

tugas dua! 

2  Questioning  200 47 23.5  What is narrative 

text? 

 What is majalah? 

 Do you know the 

word spring? 

153 76.5  Apa contohnya 

legenda?  

 Apa sih isi paragraf 

satu? 

 Apa sih artinya 

entertainment? 

 

3  Inviting 

Students‟ 

Participation  

74 28 37.84  Who can answer for 

task one? 

 And the others? 

 Do you have another 

answer for number 

two? 

 

46 62.16  Ayoo siapa yang 

bisa? 

 Ayo siapa 

berikutnya? 

 Cobak siapa yang 

bisa ceritakan pakai 

bahasa Indonesia 

paragraf pertama 



aja? 

4  Modeling  48 48 100  Listen carefully and 

repeat after me! 

 The weather is bad 

lately. 

 /wʊd/ /juː/ /laɪk/ 

- - - 

 

5  Explaining  64 9 14.06  There are three kinds 

of reading, reading 

aloud, reading 

skimming, and 

reading scanning. 

 Usually there is a 

moral value from the 

story. 

 If you have the 

same opinion with 

your friend, you 

can say the same 

thing. 

 

55 85.94  Nah itu namanya 

membaca scanning 

ya, tidak semua 

bacaan kita baca. 

 Hiburan, kalau 

dihilangkan 

mentnya jadi 

menghibur, jadilah 

dia kata kerja, kalau 

hiburan kata benda. 

 Itu masuk pada 

paragraf yang 

berikutnya. 

 

6  Clarifying  63 10 15.87  Now, let we clarify it! 

 Okay, is it correct?  

 Is that right?  

 

53 84.13  Itu folk itu, yang ibu 

tanyakan tadi 

legend legenda. 

 Ekspresi ini masuk 

kemana? 

 Apakah itu benar?  



7  Giving 

Feedback  

32 10 31.25  That’s right! 

 Very good! 

 Yaa! Leaf! 

22 68.75  Bagus! 

 Iyaa, betul semua! 

 Bukan! 

 

8  Reviewing  17 3 17.65  Okay as I told you 

yesterday, we will 

have listening test for 

the first meeting in 

the chapter four.  

 Do you still 

remember about 

narrative text?  

 I have ask you to do 

in your house.  

 

14 82.35  Seperti yang ibu 

katakan kemarin, 

kamu akan 

mempunyai tes 

listening hari ini ya. 

 Jadi, naratif teks itu, 

cerita yang terjadi 

di masa yang lalu. 

 Ada tiga poin 

ungkapan yang ibu 

jelaskan tadi, ada 

asking opinion, 

giving opinion, dan 

asking information. 

9  Encouraging  21 2 9.52  Don’t be afraid!  

 Please study hard!  

 

19 90.48  Ayoo jangan 

ketawa, salah biasa! 

 Siapa yang paling 

sering maju, ibu 

kasih nilai bonus 

nilai tambah. 

 Jangan takut salah!  



10  Gaining 

Attention  

24 12 50  What is narrative 

text? Please, listen to 

me please!  

 Hallo!  

 Pay attention please! 

12 50  Perhatikan jangan 

ribut! 

 Hey, yang lain 

denger!  

 Perhatikan! 

 Total 830 271 335.23  559 664.77  

The formula used to count the percentage of TIST in English and 

Indonesian in the table above is: 

   
 

  
      

P = Percentage 

n = The total phrases spoken in English or Indonesian per item 

ΣN = The total number of TIST per item as a whole 

Table.4 The Frequency of TIST in English and Indonesian 

No. Recording The Total Amount of TIST in 

English and Indonesian 

English Indonesian 

1  Recording I 33.55% 66.45% 

2  Recording II 27.57% 72.43% 

3  Recording III 65.28% 65.28% 

4  Recording IV 25.21% 74.79% 

5  Recording V 42.10% 57.90% 



From the table above, it can be seen that the frequency of TIST in English 

is lower than in Indonesian. In almost every recording, the frequency of TIST in 

English is below 50%. That is, the teacher mostly uses TIST spoken in Indonesian 

rather than in English.  

Conclusion 

This research is conducted to investigate what type of TIST that teacher 

mostly uses in the classroom and to find out the frequency of teacher instructional 

scaffolding talk spoken in English. The result of the research shows that in this 

study, type of TIST that the teacher mostly uses from the ten types of TIST is 

giving instruction with total number 287 phrases of 830 phrases.  

Next, this study also denotes that the frequency of TIST in English in almost 

every recording is below 50%. In every meeting, TIST that the teacher uses is 

mostly spoken in Indonesian rather than in English. For this reason, we can say 

that the teacher‟s ability to perform TIST in English is low. Hence, the teacher 

should be able to improve her competency to use English in TIST to help the 

students in learning. 
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